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Preface

-

»

Yoam,

The enclosed materials are a series of activities that can be

e

used to gain skills In the process of decision making. The -

. ‘ S
activities.represent a variety of 4iays of achieving the gkills

N ———

of decision makiné through individual and/or group activities, '

By consulting the table of contents, one should be able to choose }
. / LY
an activity to meet a given situation, [

- .
The chart on the two following pages represénts a summation bf the . -
o~ ’ N

. . i ¢ )
objectives and activities based on student needs in attaini g

decision making skills,

‘. ( // - "‘
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DECISION MAKING SKILLS .. ' .
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e,
>

. ’
4
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. _ ' . Bob Lind - Roger Wood . .
Nelda Mygrs Jerry Haugen ~ .

4 ’ . * " +
Purpose: To help the student face real-life situations
. by teaching him the skills of making

b gatisfying dec sions,
Suggestions for Implementation: C : ///

1. 'Pre—school orientation with school administrators

-
-

b - 2. Bullding in-service:. To acquaint the individual

¢ ' building staff members with the proposed progkram.
) (a) Siqulated }un-fhrough with staff members.
as partiqjpants )
\ . (b) Small gro¥p (department) discussions
. ' ) o
3. Student use:
- ’ N
(a) Individual adtivities for a particular
! student need
| S (b) Small group activities

DEVELOPED IN A JUNIOR HIGH GROUP GUiDANCE WORKSHOP

. ' School Distrdct #19

Springfield, Oregon

.
T

Summer, 1972




Why teach decision-making skills?

\
As human beings we are faced with decisions every day of our lives. Many
of these decisiong are'of critical importance, but few of us have learned a
logical, systematic process of making and evaluating our decisions. Instead,

we oﬁpen make decisions based on impulsive reactions, or sometimes passively
avoid the problem.

Research indicates that problem-solving and decision-making.%kidls can be
Jaught. By learning a general strategy of decigion-making, a student could

face Neal-life decision-making situations with greatqg confidence in.a satis-
fying utcom,e.\ ) )

\

L4

‘a1 ougﬁ no technique can guaranzee a successful decision, a student¥who
learns a\general strategy of decision-making should gain confidence that ‘he

has the tools to-deal with real-1life problems, -even though a solution may not
immediately occur to him. - ¢

‘ N

Can decision-making skills be‘taught?

,
A genergl strategy of decision-making can §g %Eﬁiﬂgfa—épp ed and evalu-

ated.

'

i A first gtep in learning the process involves thinking--thinking about
both pergonal and group values, Considering values removes the implication
of Yright" or "wrong" outcomes of decisions, emphasizing instead an effective
use of a procesh, in the belief that a considered decision generally leads

to more saLisﬁ&ing results than 8 decision based on impulse '

.
* .

~

. eE

wlllA student who learns a set of decision-making skills make bétter decisions?

_';¥ set of skills, learned and practiced in a cfassroom, can be guaranteed
to carry over into "real life". Howevér, learning the techniques for con-
séiousv systematic decision-making skills increases the learner's freedom,
since he iswpmore likely to recognfze alternatives and consequences. It in-
creases his control over his life by limiting the degree to which impulse,
emotion and other people determine his decisions, If he chooses to exercise

decision-making skills, he should increase the possibilMy that his decisions
will help him to achieve what he values. o
.

3

’

a

Wh. E_qr& the steps we follow in making a reasoned decision?

H

+

4

A step-by-step model, while necedgarily am artificial construction, can
be gseful in understanding our own methods of arriving at decisiom8. Each
study we have examined presents its own model; however, .the models seem to
include similar elements: recognition of the probleﬁ, cgnesideration of al-
tertjatives and conéequences, and evaluating the results of the decision for
expgcted redults and degree of self-satisfaction,

! \ . .
o ‘ :
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\¢he model below, taken f{om a paper entitled Cognitive Processes, Problem- '
Solving' and Effective Behavior by D'Zurilla and Goldfried, offefﬁfposaibi}ities' .
for'studefit discussion and activitias. " - L .
© 1\ What i the problem’ cgiefi as clearly as you can. \" ‘ e
2.)\ Ask yourself "What can a person p0381bly do in this stcuation?" Think _
,of as many .alternapives as poss{hle, without worrying about how "bad "
"good!" or appropriate the alterriat{ves may seem, Continue until no
more alternatives occur to you. , A
. > ; ) . . P . |
3. Begin the acigal-dectsion-making rocess, . P
a. Anticipate the possible conseqydnces of each alternatives What . |

are the various things that codld happen as & resylt? (Consider e
personal, social, short .and 1

erm consequences.) .
b. This step requires an examination\of your value system. Are thoe
~ consequeaces acceptable to me? will others be affeccG/*§4£Lk?
1 have to, change my own habit pat rns? ¢ S
c., Choose the alternative which in judgment, seems to have the . -
best.chance of salving the probl atisfac@brt}yc SR N
p
\ .
4, Petform the Selected behavior. (In real\tiﬁp or in a role-playing ,
situation.) Verify the solutio By observing the conSequences of ;
' the decisfon. How does it.work? Are you satisfi&d? If not return *
to the second-best alternative and continue to'test deciggons until
you are latisfied with thquutcome. AN -

i ¢ I




[ ] Q Y .
% ‘ . " s : ) ™ S
0 * ° ’ P . ¢ : - -
2 ’ - . ’ . .
4 *[oADT yoed 9ZYTTIIn IY3Tw nok aiaym uorleniys orduexs ue uldfgaq - d . . xiA‘
- . . . . - PR, A . . - . ”..
. Lo LUOTSTPIP umnm 8uryeu uy .9sn nok PP T9aaY YoTuM . . ‘
- / N ) ~ , N . . . / ’ « .
. - . . nw.n op pue uo,ﬂ\um ey, °9 . .
, q L° - ) / |/ . .
‘ ) ) R ) | \ *juasaxd i ‘
TOTSTOI(0 = 137 oq ‘¢ 3I® 93n0a 10 Iamsue 3§3q \ - R . ) ) .
TénpraTpug | _ °u3 24 PINOA s¥Yl yupyl 1 g |~ +  ‘uwagsyoep Y, |
©  (*suqysyoap . 10 v STY WO WOFID® §34eI MOU B ‘9 - 2
- . wunw.muwa Y 1sed La ° : lasaq CT L . Ihww .
i aom.n pase uawz%:.u i 8T u_a,nsu I Op A®m YOTUYM ‘¢ .\okﬁuamudm ‘aya jo . ‘
. - . TI® WY1y 3OFOYD ® sayew 3 ¢ i
‘iad Jo yse nox T {81930 03 arqeidaqoe o -
. . . "31sow aq prnom £®m YOTYM ‘¢ ‘ " rsonTeA,. STy puU® JTesury
L 111 . . ." 3B JO0OT, poo3 ® 33el 3Isnu dY ¢
o . - ' ¢OP PINO® I s3uy * . _
~ . . 4U3193JJTP 9WOS JaE "3V 1z / .- LPTI5Dp .
. 31 Op 9y 3snm JBYM }389q . _
- ) « . 2OP I TT®Ys 3®8YM - IO ST 3%o yoyyy ‘sdoyanyos-yo <
- N N ) . - 9W JO-payse sT UWOFIsanb y °T hud.ﬁumbh 813PFSUOD RUR 8298 mm o e
- . * \ ot :
ol - o i} v . : ‘1T . R m&\ e m:mmﬂ ay3 3o a3perTmouy !
: : : A - .- uyes’ oz ?TqeIIRA® sueam
’ . . . Bursn wayqoad 9y sOTpnIs I9F 7
‘ - - { -
Lo L - s . . - +warqoad # saayunooma uosaad Vo T
+ R ' ,o . .
. - ¢ \ I .. -
AR . . ’ /‘ \\ . - ) .
N . ‘ ONIAVR-NOISIDAQ A<DQH>HB,~H 40 SS300¥d s - o OB
> - ' . ) a . o . ‘ . QMW
' Y o . .o. . . ,m

E




4 N . \ ,‘-/ I

- Your own values . \// '
) Usually the more accurately the 1ndiv1dua:\>\;ceives his valués; the more P

.able he is to.make satisfactory decisions and set approptiate goals for himself.

List the ten things you value:

1. v ’ 6. ' .
. 2. . ' » 7. » . : N

"3 8. : : .
4. ( .9, R 4
5. , ' 10. . -

* " . ClE
Would you star the three values you think;agg the most 1mbortapt to‘ypu_éq
check the three least important to you. RS ' '

¢ &. " R
. To decide which of our values 1is most impor%&«is often very difficult.
. The followifig is a values test which should'help Wou to do just that. Take the

test yourself, score and analyze the results according to the directioms given.

L The'nesult;wifl be rank ordering frommost to, least important of twelve selected
? valuesgt+ . ' \\\\ .
. , . ¢ v )

< ' RORCED CHOICE VALUES -TEST** - )
’ !
) Directions: ~ Circlel the hupber preceding one of the two choices in each cate-
gory. You must choose one number in each pair of items. The test

is op the fo¥l8wdng page.

Directfons for Scoring Qalues/?elt: Do not read thege directions until you have
completed the test which is on.the following page. . o

. .
1. Count the number of times you circled #1 on the Values Test and
' insert the number counted in the blamk to the left of statement #1 g
th the box on page 3. Do this for each of the items through #12.
2. Rank the items in the column to the right by assigning number 1 to
the item that vou circled the most times, number 2 to the item circled
the second highest number of times, etc. In case of a tie give the
; . {tems all the same rank, but allow a full number count for each item.
. . . For example, if. there 1s a_tie on number 1 assign two number threes,
g . which take up the 3 and 4 spot makfng-the 5 next rank. .

- 3. When you have completed ranking, you may. look at the kev columm ‘to -
the .left of the ranking and determine your highest to lowest values. .

- . Fxample: If #10 is ranked 1, that means your highest value is

g \ “"orderliness.” : .

Be sure to check with the teacher if you have questions on scoring
or ranking. )

- R i * * ] L / ’, .
**Teéthing Topics, ‘Institute of Life -Insurance & Health Insurance Inst., Spring 1970

»

.

v ld
i -~
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ll 5
4 [} i
No. of times U . ) .
circled Key ) Rank
he e
SECURITY 1. To be reasonably sure about the
. - future for myself and my family..
f b
' INFLUENCE 2. To have influence with people .
. . RECOGNITION - 3. To have peo&e\ think well of me .
HELPFULNESS 4. To do things far my family and others
< .
F&EEDOM 5. To.have as much freedom as possible
to do the things™I want ‘)
NEW EXPERIENCE 6. To do new and different things often
X FRIENDLINESS 7. To have friends
-z " FAMILY LIFE 8. To arrange for a family atmosphere
M that makes for satisfying living
N ) . 4 ‘
ca RELIGION 9. To do what is right according to
: . my beliefs s
ORDERLINESS 10. To. have things neat, orderly and
‘ - organized -
, { g
WEALTR | g 11. To have as many good things as possible
WORKMANSHIP 12. .To do things well

1. E . o & -
2. : 8. , - .
4. e _ | }\ 0. - L
5. ' ( Y
) 6. 12. .

K
- P -
t

How does this 1ist compare to the one you made on the first page?%????

S

-
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l ‘
1 . . s

. 6--to do! new and different things‘?ften .
12--to do\things well o w
. 9--to dolwhat is right according to my beliefs
lZ--to do|things well
. 1--to be reasonably s about the future Yor myself and. oy family ..

10--to have .things neat|-orderly and organiz /

. 3--to havye people think well of me
+ 8--to créate an atmosphere that makes for satifying family living
. 5--to have as much freedom as possible to do things I warit to do

6--to do new and different things often
. 6--to dv new and different things often
10--to have thlngs meat, orderly and.drganized
. l--to be reasonabfy sure about the future for myself and my family
5--to have as much freedom as possible to do things I want to do
. 3--to have people thjnk well of me
6--to do new and different things often .

-

. 5--to have as much freédom as posgsible to do things I want to do

.

0--to have
1l1--to have.
. 2--to have

7--to have friends
K,.l

things neat, orderly and organized

influence' with people !

4--to do things for my family and other

|
\
as many good things as possible, S ‘
|

P

. 8--to create an atmosphere that makes for. gatisfying family living
97-to do what is right according to my beliefs
. 8--to.create an atmosphere that makes for satisfying family living
12--to do things. well -
. =+ 4-~to.do things fot my family and others
. 5--to have as much freedom a8 possible to do thing I want to do
. 9--to do what 1is right according to-ay beliefs
I1--to have as many goqd things as possible
‘o i-rto Qg reasonably sube about the future for myself Wnd my family '
2--to’'have influence wit ople
. 9--to do what is right according to 5?\leiefs
10--to have things neat, orderly and organized
. 6vto do new and different things often
7--to have frieﬁds
4--to do things fo family and others
6-<to do new and dif é?ent things often
. 2--to have influence with people
5--to have as much freedom as possible ta do things I want to do
. 4--to do things for my family and others \
8--to create an atmosphere that makes for satisfying family living
. 2--to have influence with people
9--to do what 1is right according to my beliefs " .
. l--to be reasonably sure about the future tgr myself and my family

’

Y

~, .
v

. 5-~to have as mych freedom as possible to do things I want to d
10--to have things neat, orderly and organized
. 7--to have friends S
9--tv do what is right according to my beliefs .
. 1--to be reasonably sure about the future for myself and my family

11-~to have as many good things as ssible
. 3--to have people think well of m;@&\.

. 8--tn*creata an atmosphere that makes, for satisfying\family 1it;:§g§”"'

10--to have things neat, orderly dnd o ganized . o f e e e e
L / s N ) RN ' * . . ¢
R AR * ' "
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. 2--to
8--to
N ;"CO
4--to
. 2--to
6--to
. 7-=to
8--to
5--to
12--to
. 3--to
11--to

. 2--to
10-~-to
. 6--to
9--to

. 1--to
6--20

. 3—té
1—to

. 71--to
11--to
. 2=~to
7--to

v 4—=to
9--to

. 5--to
11--to
. 1--to
4--to

. 1--to
7--to

. . 3-~to
12-«to

3--to
« S5=-to
9-~-to
. 1--to
9--to
7--to
l2-~to
. I=-=to
12“l0

—

. 1=- to be reasonably s

jave influence with people "™ :

reate an atmosphere that makes for satisfying family 1iving
have. people think well of me v
de. things for ty family and others ~ ‘

havv influence with people -

do new and differéut things often

have friends

¢reate an atmosphere that makes for sé???fy{pg family living
have as much freedom as possihle to do things\i want to do
do things well | . .
have people think well of me '
have as many good things as Eossible

-4

~,

have influence with people

have things neat, orderly and organizgd

do new and different things often

do what is right according to my beliefs

be reasonably ‘sure about theé future for mysel f and my family
do new and different things often

have people think well of - ’ )
‘have friends ! m5!\\ ’

have friends "

have as many gkod things as possible ) .
have influence’with people i i

have friends £y -
do, things for my family and others
do what is right according :to my beliefs

have 'as much freedom as possible to do things I want to do o O
have-'gs many good things as possible o
be reaXonable.Bure aboyt the future for myself and. my family . )
do thkz( for my family and others . S0
be ‘reasonably sure about the future for myself and my family

have friends . . , !

have pecple tﬁink well of me
do things well

e about the future for myself and my family
have people think %ell of me _ '

have as much freedom\ as possible to do things I want to do

do what 1is right ahcording to my beliefs

be reasonably sure abtSut the future for nyself and my family
do what is right according to my beliefs

have [riends . J

do things well

be reasonably sure about the future for myself and my family
do things well 7

have people think well of me
have as mugch freedom as possible to do things I want to do

have as many good things as possible

do things well Cun h e vt ‘ o .
do dew and differsnt things often

hav¢ as many good th¥iigs as posa{\ie

have friends -

things neat, orderly and organized

new and different things often

L
.

.
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\\_\ . o - . . 6c
. 3:-to haye people think well oft me . .
< G-=<to do what is right according to my beliefs

* 1 .+ 8=-to create an atmosphere that makes for satisfying family 1iving oo~
10--to have things neat, orderly,.and organized . .
. 4=-to do things for my family and othess . .

11-~to have as many good things as possible
.10~-to have things neat, orderly and orgeanized
12--to do things well .
« + 2==to have influence with people .t
.11--t6 have as many good things as possible’
« 4--to do things for my family and others
" 10--to have things neat, orderly and organized
. 2--to have influence with people
12--to do thipgs well ™. : '
. 4=-to do things for my family an% others
12--to do things well
« 4==to do things for my family AGENZEEEEE;” . b ,
T--to have friends ' / T—
. 5=-to have as much freedom as possible' to do thiugs I want to do
8--to create an atmosphere.that makes for satisfying family living
. 2--to have influence with people ) . ; .
3--to have people think well of me -
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“Decision Making Skills . Lo ,
Sy

* Honesty
. .
. ! £ . = " . -
To help the student see the need for basic hofiesty with each other,

and that honesty is practiced in little things in every day living.

Purpose:

‘ Objective: The student will exercise the decision making skills including pos-
sible consequences and alternatives. He will be able' to sce himself
and his attitudes toward honesty in a more real light,

ldstruclion: v L )

a)’ Have the student read and make decisians on the two case studies.
They should make use of alternate possibilities, consequences of
the decisiop made and re-evaluation of the decision.

b) The students should mark the question page on a yes-no bas{s, oy

~ These questions can then be used as a discussion starter. The
students may sort the questions into two groups--1) those that
denote.desirablf traits and 2) ‘those where changes may need to be
made, s, . . )

qgse study #1

v ’

1
"

The newspapérs have been'}ellihg the story of an aerial highjacking. The
highjacker asked for and got $500,000,00 and a parachute, The plane took off
and later landed at & distant airport, but neither the man or the mongy*were on
. board. * e
"\ As you were w3fking alone in a sean field stringing beans you. come upon a
canvas bag. Thelbag was locked but when you cyt it open you found money inside
(later counted odg to be $495,000.00). °The money wag in small bills none of which
was of larger denomination than a $20.00 bill. As you were working alone, as far .
as you know no one knows about ypur find, '
You must decide what to’do with the money. Your decision is:

e

B ’ . \ e
: S , A )
. " Case study 2 ;

As John was walking down the sidewalk he found a $S.dO bill. About 20 feet

.

aQ;ad were two people looking through their pockets and purses; obviously king .
for something they had lost. They seemed quite distressed over: having fost the N
item. If you were John what would &ou do about the $5.00 bill?- . AN
Your decision 1s: - ’ N e e S S
. ~ - N 'M ""r' LA ""PW i ‘ﬁ\ - ) . .
- -."1“{6\"' <A e ' f/") v . \\ ? ‘ *
o N : . N
-\ ‘ > ‘
- N ’ ¢ x
. - ‘ - ' . Al
. v)
‘ ' )
\
+ Y '
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- . v

e ___ Mark in the appropriate Yes-No column for each question
. N . - $;es No‘
1. boes my conscience eyz: bother me? . !
2.1 know what {s ri,ght} from what is wrong‘. .
3. My parents punished me for dolng wrong.
4. My parents never punish me, i
_3. Under any conditionsg!if i find something I can keep 1it, \
6. Sqmgﬁirlg_ig wron’g__oriy_tif I feel it {s wrong.
~7. The Ten Commandmants were for people 2500 years ago. i t
\ 8. I do not usually repeat doing something f.ox" whiéh I have been
; ;')ur}ish\ed. ’ b
9. 1 have hadﬁthirl_g_s stol‘en from me before. )
10. 1f a person lies to ‘me I don't really mind as l;:mg as Re profited
P __from {t.. \\\‘ s \ i\\
g ‘ll. 1 have never taken Ay@hing that belongs to another perS'on.‘—\ . N 4
I 12, \‘1 haée "D,B. Cooper'" never gets caught, ’ - A
13, 'I‘p gteal from the rich/is alright’.\ ) “\ﬁ
14, Hchesty is not reéIiLi\eceésag 1;1 A&r to be a good ‘friend. i
} ) 4
015. JE 1 loose something I really wou]:d appreciate having it back., ' .
16\. . 1 get my sense of right and wrong m‘aini’y from my parents. Ky
. . PR N
k7. 1f a student’ was observh‘ gettir_l.g into my .lockgr I ‘woulc‘ywantl PR Z-//:": =
‘ N e S Y v N e '& CN
,.:;, mw vt L the B&gon ytrf saw him to fell the principal about it* T ‘
18._“‘ shop- Iifting is not a crime. N S

1_‘3.__‘\.bﬁuvgg_e_person should be responsible for what he détl.
»

e
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BASIC QKILLS FOR DISCR‘SSING INTERPERSONAL RELATIONS

SKILLS IN HELPING OTHERS UNDERSTAND YOU AS .A PERSON

N [}

He}yixm others understand what you are responding to.

- BEHAVIOR DESCRIPTION: You try to let others know what behavior you are respond-
| ing'to by describing it clearly enough and specifically eriough that they know
t vhat you obgeryed. To do this you must descibe visible evidence ~% behavior
that is open to anybody's observation. a8 -
\ :

- You

. [ )
avold describing character traits or imputing mg.t
‘other person and restrict yourself to stating what

*,
a

ives or inténti\‘ops to the

c%id. . §

% % ’ A
EXAMPLES: "Bob, you seem to take theé opposite of whatejer Harry suggests today."
~ (NOT - "Bob, you're just tryiag to 'show JHarry up." This 13 pot a

description but an accusation of unfavorsble ‘motives.)
AN .

‘ v

. . .
"Jim, you've talked e than others on .\thiq topic. Several times
¥ou, cut others \Gff before they had fin{shed. . o,

(NOT - "Jim, you're too rude!" which names a trait and gives ho
evidence. NOT = Y“Jim, you always want- to hog the center of gtten-

tion." :(hich imputed an unfavorable moti}a\or intention.) ;

#

"Sam, I had not finighed my statement when yé\; cut id." .

Al
"

*  (NOT - "Samg you delfberately didn'
"deliberately"

\ yauaf. ‘&11

¢ 4 -
L 4

To develop skill in describing behavior you

let me finish.", The word ‘-

implies that Sam knowingly and intentionally cut
anybody cafh observe is' that he did cut you off.) b

L M .}

. what actually did occur. ' #s you do you may find that many of your conclufigns © = .
are hased less gn o&ﬁervail‘g_ evidence-than on wour okn feelipgs of 128 edtion, 7} N4 $
A e

\
mft sharpen your observation of

affection; Ingecdrity’, jealousy, or fehr. Thus, accusations are usgually
c ons at all, . .

expressions of feelings and not

‘

I '3 .
»
‘

. ) . /

.
L)
A

-




/7 ‘ ‘ T >
{ ) . .
. | BA$IC SKILLS FOR DISCUSSING INTERPERSONAL REL'ATIONS
| )
° SKILLS IN HELPING OTHERS UNDERSTAND YOU AS A PERSON
‘ ! . -
Helping others- understand what you are feeling
DL§LRIBING YOUR FEELINGS‘ You try to make clear what feelings you are exper-
iencing by naming or identifying them. The statement must (1) refer to "I"=
' "me", or "my" , and (2) specify some kind of feeling -- by name, simile, or
other figure of speech.. Because expressing feelings 18 80 often confused
with describing feelings it is important.to make the difference clear. In
thd following examples notice that any expression of feeling may be based on
quite different feelings as shown by the coordinated descriptions of feeling
in |the right hand colunn
: ‘ , . . . )
' EXPRESSIONS OF FEELING ’ DESCRIPTIONS OF FEELING
\\\ Person*blushes and says nothing. - ° "I feel embarragsed." ' -
\ \ ' "I feel pleased."
‘ "I feel annoyed with you."
. . ’ - ,
; Person sudden§f.becomes silent "I feel angry'" ‘
in the midqé va conversation ¢ 'I'mworried abou; this. ;
. . "I féel like I've been s
"She's a wonderfulperson!" : N g i"I enjoy her."
) ' ] . "I respect her abilifies
.8 o "I'm in love with hegx but)1
N ‘ o - ghoulddi't say so."
"You_tiiﬁhfoo much." K T, K "I'm bored."
o LT, = S . .~ 'l yait to say something.]
. v . ' ‘ "I feel inferior at how you know
:J L . . . " '
"Shut Up! " "I: fqel hurt by what you ai ahd afrai
. . } N * . 1" S
: T . to hear- any ?bre » N \ NP
.o W‘ ‘- -.,, C‘ -l s o . -)»-. .".. - . é}& /&Qe‘l at my‘gelf'"g‘ .,}*
R ? . ' 7 ~, "I feel aner‘ with you: no - \ ’
3 - ! |
, "Can't you ever be on time?" -’ | : "I mir itated with you that\ I hadito |
' . . o t so long in the cold! 'V \ *
\\B : 've been worried for fear that you |
y might have had an accident'"
"Damnlyou! A - B '"I m furiously\angry with youl'
»

N "I'm worried about you and I wigh I
‘ didn't have to be!"
"I like you and resent you at the same
time."

"You shouldn't have bought me stch "I really like it!" :
an expensive gife." . "I feel obligated to you and resent. .c.
. ' ' "I feel inferior to you when I think
: ) . of -the cheap present I gave you. "

Q . N R % . o .
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| . ' ,
Anxiety About Future or, Conflict With Pd}entallW1shes for Future
> . ) \
4
i

Purpose: dfscussion of area of how a ylpuAXster deals wifh the area of parental

v

expectations. i
Objective: to present and minimise student\anxie Y, pre¢sent concept of tolerance
and tact when dealing with others. . !
| oo

.
1

in high school. -
presently working

My name 1s John Jones and I'm half way through my junior y
I have an older brother, Bill, who dropped out of school
as & used car salesman. I atso have two younger Bisters, both in school back . ~
home. My father i1s m building contractor. Dad had planned on Bill becoming a
contractor and ‘joining him in partnership. But since that didn't work -out, Dad
. now 18 pinning his hopes for a father-son partnership on me.

Por the past several months I've been tutoring Junior High School students -
who aré having difficulty in math and science, aéd I find it very exciting and
ravarding to help kids learn. Working with Dad would be akay, and the money
would be fairly good, and I could look forward to taking over some day. But it

ju]t doesh't: seem nearly as interesting as working with kids.

v 5 »

1 dorll't want to disappoint ;ﬁparents; they're coun:ing»on me. and fnying for /o
mst of my edycation. But right now teaching loqks like 1t might offer me & lot >

moPe chances for personal satisfaction. .

¢ ~

a -9 A}
I dom't know whether to ch&hge my plans from building to education or not.

: , 6\ : s o- . C
WHAT\\WOUJ..D fOU RECOMMEND “THAT JOhN\DO? Y - .
lt‘é' .t '-'!q-:\\' .1 ) .- ‘-li\ R W A RS S -ﬁ"L. .)-,
[} . ’ . o by N R ?
W ,esﬂ L — . )
NN .
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IToxt Provided by ERI ¥

) - 4 . 2 U -
( \ . . § ) I lz ¢ ":*
CAREER DEVELOPMENT COUNSELING ' , : S
. THE "5" DIAGRAM v -, o
. - X { ! '
PERSONAL ‘ SITUATIONAL . ' ,
A\
. / \ v
VALUES - What I "ought" to do FAMILY & OTHER PERSON, LOMMITMENT
> // \ .
} ‘ .
> \
N\
INTERESTS -4What I "like" to do
7/
\
. . _ »
'+ ABILITIES - What I am "able" to do {. SOCIAL AND CULTURAL RULES - Age, Sex \
YO s v | Race, Experifmee - - o (e
* 32 te ~ al . l‘
PR * A M, |
’ . . f - o - - . .
. . \ & - - - ’ } ) =
’ / . I ) AN . . . “
F ] { . t . ) / . :
5 7 \} 1
3 . \
b . > )
. \ |
' |
‘ - |
: ' » ) ‘
EXPECTATIONS - What I think I will.~ . ‘
; . —
probably do o0 *
) ! ‘ ° .
Q ~ . \
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- 2} Feel a real need

.Probibly will marry

AI;EéR DE\{ELOP@*T ’ l. o\
‘- l |
i VI

THE "Y" DIAGRAM

VALUES - What I "ought" to do

\

—

I ought to get a job in which I

could utilize my education.

%o help people to
make this societ)y a better one. "

3) ﬂgney is somewhat important-I feel
Yike I need to styart out at least
$S00 per month even if it means tak-
ing a job I'm pot "wild about.”

4) I ought to work hard and "succeed" ,

at ‘something. /
INTERESTS- What 1 "like to do"

Y

Like to work with young people.
Like to talk with people about their
problems.
Want aL
Enjoy tgking responsibility - like

. to orgagize and direct activities.
Couldn't stand to just sit at a- deésk .
and do, paper per work ‘all day.

6) I don't like to write.

. A

2)

3)
4)

S)

o

~

ABILITIES - What I am "able" to do

3

1) I am good at getting along with
people

I'*can drive car andypperaté most
office machinery. .

I have pretty good grades - partigu-
larly in social sciences. Scienccgﬁ
Math, ‘T'm not too good at’

[ often come up with innovative
ideas and am pretty good at sellinv
them to_other people.

2)
3)

4)

EXPECTATIONS - What I think I will
probably do i

2 h 4 years‘».
. few more years

Then 1 will work for

- before stopping to raisc a fahmily.

ot of variety and flexibilxty.

[

-

" waken might work

FAMILY, §"OTHER PERSONS, COMMITMENT

1) -My fqlks don't care what\I do as long
as I Tinish school.

2) Have educational loans to,pay off and
need to'become self supporting.

OPPORTUNITIES - Job § traiping

When married I will have to be able to
locateé where my husband dnés.

My parents can only help support me in’
school for 2 more years. Ifi I go to

' graduate schéol I will have to finance

it -myself. ;

The jub mgrket scems tight:all over, and
graduate schools arc harder to get into.
, Have worked as 2 volunteer at WMCA and -

'Pearl Buck !

Y

-

-

SOCIAL § CULTURAL RUL&S - Age, Sex, Race,
Expsrience

.

Have thought I might like to get into
administrative area. I think being 'a
ainst mctrrthxs

«
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s, Yo { \ \'\5
o N e \ 14
| R
. : ' PP | )
CARBER DEVELOPMLNT ,~ ‘ \ 7 smpis |
’ ‘ THE "'T'" DIAG: '

SR N \ o : a , /- 7 ;
VALUES - What I-'oughf" tb do | WAMILY G OTHLR PERSONS, COMMITMENT _J
[ could not respect myself if I held a My\father is a lawyor and n§ mother is a
job that was a subseyvient position to | houSewife. Both are college graduates
gnother. , T'demand gquality. For cxample] and expect the same of me. They would
I could n_ considetr nursing, secretarial like pe to have a job '"to fall -back on."
work, etc, woul prefcr‘an ccupation |1 wan¥ one for all the time. The parcents
in which I used my brain i adcaﬁ\my are quite influential in.my lifc --
body. I considera J°b such,as a P\E. although not especially when it comes
tedcher a cop-out. should get s- to this\ particular thing.. .

* ter's, degree or Pb. D ‘and pursue”my It might be noted that my parents are
chosen field as extensively as I -can. } extremely succcss oriented and have both
am a great planner and I schedule evely- | won honoxs galore, They would probably | )
thing - including myself. Theoretically | applaud afiWhing that I did to enhance '
[ would like to get married a year after my social ppsition.
+ 1 graduate from college -- perhaps two - !

years after I gradugted. I should prob- | OPPORTUNITIES - Job § training ," N

. ably also ‘say that I would hope for'a o

I have quite & few in&erests)& tlI enjoy

. I have a certdin amount of ubility

that paid well so I could pursue var1oxq
activitias which are expensive such as

ying, wWater skiing, et want to
end my children Fo pr1v schop also
sb\l have Yo make' a reasonable ai
) néy. 'I woul rather\ nd wor that

\ merely lucratiyve d much rather
:\lf-employnod a3 freedom is important
) X ~

. . 's\‘

+

" INTERESTS - What I "like to Yo' ‘

was\stimulating an interd;:jng, however,

1

“in my spare time. Thelre are g thousand .
thinpg T haven't done that T 30 ld like
, "0 try so I woulds like |a prbfe sion that
" d1di‘t ednsume P1 my a tentjon.’ Alsd,™!
since according to populatlon e Afrts, I
am allowed 2.3 children 1 would 1Mke to \
epend. as much time as jnssible cradming
Aabl oy, dead and thouphts into their \

lLl‘.ld H

\10 .
and none in

at I lﬁ "ablo" to do

S

,ABfLITIES =

liberal arts type subject
those which require ma

I have been on the swim team for years
and truly love the sport. I think I
would enjoy.coaching for a summer job.
I have.my WSI apd this summer I will
ho 1ifepuarding .and teaching swimming.
And, u '5 I have done thetraditional

‘ }n a managerial position I?

will proba der a lot of crit{-
cism from ne \who are working under me;
And I may\hhve quite a bit of trouble
- getting tﬂa 3 on due to discrlmin-
.} atior~of sé ..fom n"are SR I Gxpectad
o ) ¥ | .
Fo be/ ho,\ase\w vcs\ L

. .
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Decifion Making Sk{lls
s
ﬁh@;oving Splf-Concept .

Objegtive:

Procedure:

Follow-up:

~

\
|
|
| o
‘r

ERIC

Aruitoxt provided by Eic

To heln qtfdent see himself

in relurion to others ~

in his -1ifé. . 1
v

ive gtudey
that changg
1f desirabl

Do a My Wor
Value 3judg

Plan for change
¢ ]

»

§
w

t the confidence
is possible,

e \
\

1d Profile

ent -
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a*

+
[}

MY WORLD
"'b-»‘“ * . ?

[
.

1) The lé}ge circle is your group (class, organization, etc.). 7

2) Place yourself in thes

3) ~a,

C.

11 circle in center -- write your initials,
Think of as many pebple’as you can with whom you have to relate .

in any degree, Draw small ciré!es for each one and write their .
initials. ' : L
Place nearest you thosk you 1ike the most and you listen to, what they
have to say. If any one of these {nfluences you put an X over the
circle. If you think you influence him or her put another ciréle
around the first circle, ‘

Place, farthest gway from you those you don't feel sure about, distrust,
disifke, don't understand, cannot communicate well with, ’ )

»

[
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" Value Judgment _ .

Do I like’"my profile" ~ ' -

alternatives: ' (List all possibilities which come to mind)

3

~
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Decision Making Skills

g v .

Overcoming Apathy

N
'l

»

o 3
‘ Purpose: Provide a possible non-threatening
o small wedge to oped up a way to
¢ : reach this most difticult kind
T4 W3 . . of person
) ' Objective; Start a'pro'cess\&i_ involvement wWith
another person \ -
/s : ' B
" Procedure: Fill out Who Am I questionnaire
— Follow-up: ~Individual or small-group sharing of
. , questionnaire results:
: . -) ~"a. feelings '
b. what does it tell me
- ‘) about myself
~ v
‘ 3 ' ! T.\J
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I 4 - 1 e:*’- . . . ‘ — ‘ . . ) 19 .
. ~
] 'yv .
. » :
| WHO AM 1 ‘
‘1”1"\'\ S . - .
\ NAME L CLASS ©
, — . .
)
WQ‘HINGS I LIKE .
1 e
’ \ >
2 P . ! "
. - ¢ ¢ \
nlo THINGS I DISLIKE A .
1 : \ :
s d \
2 . \ .
. P ‘
THO WORK EXPERIENCES F HAVE, HAD
1 - .
2 ’ )
. R . . ) __J ' . v .
TWO THINGS YOU SHOULD KNOW ABOUT ME~ . ° . ; W
r | X
2 § - -— -
_ THE A\\um&r AM MOST LIKE
- / —— —— - —— -
< ) b ‘
THE ANIMAL I WISH I NERE LIKE ’
' ° . J
| » - — J— .




Purpose:

Objective:

Conforming to the Standards QEVOthe:s.

DECISZON MAKING SKILLS

.

To help the student see the advantages and dis-
advantages of accepting the standards of other
people.

When campleted the student will be able to examine the
available information, investigate possible solutions,
consider likely consequences and make 'a decision with
which he feels he will he able to live.

s

Instructions tq the teacher:

.

This packet 1s to be used to stimulate student self-evaluation
and class discussion® The major part of the discussiou’and
the most meaningfull discussion'will come\@fter the student
has completed the form {p 3). \

The only part of this\packet that the student should see' is
the form on page 3 which he will fill out.. This is to be ..
fillad out using himself and his thoughts,not what he thinks
others would feel or do. '

Page 2 1s a suggested way for working on the black board so
the students will understand what kind of ideas you are

asking for.

Talk over with the students: . -
1. what you mean by the problem, or the decision .
which ds to be made. R R

2, what you mean by the information or facts that
will influence that decision,
3. what is meant by accepting the consequence of-an act,
4. what is meant by an alternative. S
5. Questions you might consider for discussion;
a. What factors influenced my decision? -
b. Am I willing to live with the consequences
of my decision? .
c. How strong a part ddd emotions or feelings
play in the decision I made. (These are”
often dominant in decision making).

| |-
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Decisions
4\

o\

-~

21

. . (Model to be used on board
. as a demonstration.) %
+H
\ Y
Conforming
A. Problenm: §hould I conform to the dress and appearance standards
of my parents;
B. Facts: 1. I don't want to ' o ‘ .
. 2. Others would logkt at me as being different
3. 1 can't play basketball if I don't cut my hair '
4. It's my life--I should be able to Live it. .
5. Employgrs don't like long hair, .
6. Blue.jesns are cheaper than slacks, . *
: 7. (List all other possible ideas available)
; L ‘\ . .
C. 'Possible solutions: . ”
\ A
1. Compromi ;i \ . o=
32 moderkte hair length o
. - keep it combed
b) clean clothes -mderate - tuck ghirt in
. Leave home
vy 3. Go square
4,
L ] ol - . “
D. Declsion of ’ -
. {
l v
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o /
~ - . /
. | -
N q
3 N

JOp
a4 —
Pl




v ed ’ u.@.“\ / . 18T TOOp AR
N - Yoo A . . . S \\\?\\
: . e R ; . \ Y.
., . X . ol.‘ .
. ) - . \\\\
- . . N ¢ . -, i, .
. (@>uanbasuod) uaddey ySyw. syyz-— (aATIRPUIITY) op 1y8tm ‘T jvyM - A
3 . //./
&
. - | ’ .
N \ (3}
: oy
. . ' ki
< ‘ \I\\\ -

*g308] @sayl (@I 19)

2218e j0u op 1

SuTwxojuos jo €30v3J @sayz yits 2218w ]

iapew aq ou\mwwmwwwh\\lll
e N
ﬂuo 1mayqoad

O

!

Aruitoxt provided by Eic:

E



R -
A f -

- DECISION MAKING SKILLS

v IEN |

JInvolvement

’

Purpose: To aid the student in determiniﬁg the dépth
0 to which he is involved in a given situatibn.

N *
Objective: The student will be able to use the skills of

~ decision making to determine the depth of his: ' 2
involvement, to examine the consequences of his
. involvement, and possible alternatives. '

\ . W
. Teacher instruction: ‘ /
. This packet 18 to be used as a tool to stimulate
self evaluation and. discussion on involvement.

page 2 1s a model that can be put on the black- .
\ RN board as a hypothetical situation td :
§ . \\ show_the students how the protess works. '

. page 3 This form to be used by the stude&ts to fil]
) \ in their own feelings and possible outcomes ~
" v as they see them, .

page 4 Alternate form. Depth of involvement. .
. This can be used as supplement to the : ;
PR . involvement® packet to investigate thé aspect
of depth of'inwolvemcnt.

v
*




-

|
_ Decision, to be made:

Do I wish to become involved in the canned -

B ~

\ ' P ' ‘e 2‘4’

(problem) food-drive? -
¢ ‘ -
If I do this; ) . This w111 probubly happcn,,
(facts and information) v,

(censequence) | \

- 1, Refusefto'participatc

- E4

A

2. Take part in the drive

D\ ' » o
S .

3. Alternate ideas ~

a. Make pos:eri for the drive

be.. Offer_to count and keep tfack
of materials brought in

v

1. a. spme people will think I'm lazy
. be I'11 have time to play baseball

c. others will disapprov

d. 1 don't 1like to solic

dpor to
door Q

A ~

2. a. others will approve 3
be T will be helping «others and fecl

worthy

y get specill pr vileges at
\\\ choo}
d

.\ can't patticipate i
\(ll ‘miss a good TV pArogyam,

\ ' ARAY

a. satisfaction if some help and

accomplishment T e
b. 0.K. shallow involvement
™~
P
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Decision to be made;
(problem)

v

3

If T do this; f
: (facts and information)

This will probabl
(consequence)

y happen;

3
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' - Depth of Involvement

We are all involved in' school 1ife and we call this "our school." The

" decision here is to what depth am I going to bocomo 1nvolved in school “spirit" Sh
and support my school, " . "y |
’ M M o . T 8-
. o 4 0 [ ] [} L A
a, (=" ] b & 0wl
- b - B « - ov e
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BROADENING, OPTIONS AND THE DECISION-MAKING BASE
* - q ’ R .

¢ . ! . ’ - -~
, .

- . #' .
As you observe the maze you notice it is a two. gatéﬁmsu;&:sed upon ‘ =
making one decision or another. It can be applied in any Xxase where '

-~ ptogressive chores may lead. to a common direction.

N ~ Example: i o . , ] B
- : . ‘ o
L . 1,2,3 I like to wor&u?ith_ . P _ S

. 1. People . ' !
No 2. Things ‘
AN C 3. Ideas Do

. ' * .
5 Would I like best to work with peoﬂip in--,

4. Groups N
5.. Or as 1nd1v1duals\\\ ¢

6,7 In my min@ I would enjoy the f

37 6. Pldnning or ’ i \
7. Applying (knowledge and projects) '

" 8,9 ‘ While working I do my best while working — | S

- 8, Alone .
9. With others . \

10,11 " I have a personal plan for my finances : ’ .

10. Yes
11, No

\\\\\ » 12,13 I have explqped and listed the careers I prefer
i '

' \ ' 12, ’Yes ; | i -
\ o 13:—¥o | | T+

+ 14,15 My altefnative selections are also 1i§ted

Sril

. 16,17 I have made an appointment to discuss these plans-with a
te:?her or counselor .

16. Yes \ ’
17. Yo /
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Group Dkcisions

I.- Purpose:

II.; Objective;

i

v
-

<

1

s

' Grdup consensus means that the predietion for any

item must be agreed upon by each group member before it

becomes a part of the group decision,

- A’
’
.

To acquaint teachers and stude
in paking, group decisions.
/..
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" development Problem Statement be ‘as concrete as possible and ;pat it satisty

Group Consensus

'

-y

. by .
Y ° * [ .

Problem Statement

Solving problem§ sc they stay solved requires that the organizational

four guidelires’ as Indicated below,

¥

‘}he most important guideline for writing a good problem statement is
inclusion of a specific goal for improvement, Two kinds of confusion can
arise when you are attempting to describe the goal for improvement in your
statement. One relates to the fact that theré?may be magy possible ma jor
and minor goals in the problem situation,

. The second kind of confugion arises from the need to be specific in
writing the problem stategent,.while at the same time beifg ready to, change
the statement any e new understandings of the problem situation indicates

that you showid . Y ~N

Supposg th aid to you, "We have a communication oroblem among our
students. What wouldMyeu suggest we do about 1t?" You would undoubtedly
want <o ask many questions before hazarding an action suggestion. What is
it that is not being communicated? Who feels the need for such cdmmunica-

gion? ' Why isn't this cqmmunication.taking place? Specifically, who would
need/to be communicating at to whom in order for the problem to be improved?

L d

«

* The lagter statement covers four points that are suggested. as guidelines
for writing a_good problem statement. It answers each of ,these guideline

Questions* . * e .
) 1, Who is affected? Members of the student body ate affected Y
' 2. Who is cauSing it? The Student Council seems to see themselves as ,'
Lk mainly responsible. :"---we haven't given adequate attention---, "'
. . 3. What kind of‘agproblem is it? Note that the reason for the’problem ’: .

is a dlack of adequate means for doing something --—ye need ways
of sharingr—-." » °- , \\ - ‘ o :

What is thgﬁgoal for improvement? Specifically, how will things

look when the goal *has been achieved? 1In this caiit has been .

made clear that the goak is not simply increased unications, -

The goal is creation of "----" ways of shdring that don't "take.

up time of those to whom & particular idea is not relevant. 4




) _ GROUP AG s - ' ' ‘
.Group functioning is improved if members -have clear expectations, of what e
kinds of bekavior ‘are expected of them as \group members. 4 ' )
- " * ‘7 . ’ k'
_Here are some sahpleJ:of agreements that a group might accept.
] . - o A .

1) Confidentiality: When talking with people who are not members of - ‘

this group, | understand that I may report anything that happens in .

the group as long as I do not name or identify indfvidual members

In connection with incidents that might embarrass them or reflect v

unfavorably upon them,
Y * . ’ .

2) Dlrectnesé:_ If 1 am dissatisfied with the way the group is going, |
will report my reactions directly to the group itself when it Is in
sess lon, - .

. 1f, vutside of a regular session, another member tells me of °

his dissatisfactions with the group, I will suggest that he bxing v

the matter up with the total group at a regular session.

o ) P - ,
3) Survey: Any member may ask for a.survey at any time. The requesting
nember states what he wants to know from the total group. Some other
member then paraphrases or clarifies the topic until all are clear .
what they ate“being asked. Each person, in turn, briefly states his
current position on the topic in two or three sentences. . .

- e

A survey is not a vote. It does not bigd the group or its members,

- ’
A survey must.be taken at the time it is requested; it suspends
any other activity, . .

\
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: \ DECISION BY CONSENSUS '
, , R ya

INSTRUCTIONS{ This is an exerqise in group deéiaionﬁmakiné?\‘You; group is,

to employlthe\method of Group Consensus in reacying its aeciaion. This mean
that the prediction for each of the items must be agreed upon by each group

member before it becemas a part of the group decision. Consensus is difficult

.‘
to reach. Therefore, not every ranking will meet with everyome's complete

&‘/ o

approval. Try, as a group, to make each ranking one with which all group
members can at least partially agree. Here are some guides to use in reaching
consensus. e

-~

1. Avoid arguing for your own individual judgments. Approach
the task on the basis of logic. .
2. Avoid changing your mind 6nlz in order to reach agreemenﬁ and

avoid éanflict. Support only solutions with'which you are able

. ~ »

to agree somewhat, at least.

3. Avoid "conflict-reducing” techniques such as majority vote,

)
3

averaging or trading in reaching decision. ' )

4, View differences of opinion as helpfu}l rather vira® as a hin- -

drance in decision making.
: 3

)
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Purpose: . Help the group members bedome acquainted and at ease |

with each other. Introduce them to' the concept of communica- A

tion skills, non-evaluativk feedback, and sttuctured\labora-

tory learning.* ~ \
Task: Who- am I in pairs and discusgion of personal goals and . :

. expectations in the totdl grqup. ‘ ~ . ,

Materials: 1) Paper, penciie N . )

2) Pins . -

*3) Objectives
4) (For leaders only)
"Questions to ask about a Group's Interpersonal Process"
. 3) "Summary of Basic Communication §kills for Improving

Interpersonal Relationships" £y
Suggestéﬁ, 5 min. -- Introduction
Time - 60 min., -~ Who Am I? ,
Schedule 15 min. -~ Check of perceptions (optional)
5 min. -- Introduce structured laboratory learning and

comupication 8killg. Pass -out "Summary of t
Basic Communication Skills for Improving Inter-
. personal Relationships" paper | ////
25 min, -- Sharing of expectatibns .

Introduction: .Introduce leaders, explain' the "Whe am I" task. Pass out
: paper, pencils and pins; expladn’ tﬁat each person 1is to
* write ten words, phrases, or sentefices which describe
him. Ask members to refrain from giving answers in the
form of roles, such as "student", Yhusband", etc.

Task: 1) Allow about tem minites for group to fill out "Who am I" .
. . sheet. Have them pin the papers to their shoulders Shen
Wi , choose a partner to whom they will talk.for three igﬁﬁtes.
*Call time, choose new partners, and talk for three minutes

v

again, Continue until every group member has talked to
efery other group member. .-
2) PPTIONAL When this has beep completed, mention that
ften we form impressions of people by their appearance. .
Gently mq;\ion one or 'two positive impressioni which you
formed and~which were modified by talking to the person.
Ask if anyone else had this experience.

e

.

A}
< - N v
.

< -
*Structured laboratory learning has a specific goal for each session with a task,
1Ectivity, or exercise to implement the goal. This 1s in opposition to an un-
structured group where the group leader withdraws and lets the group find its

‘owm, way.

A

. [ - .
.. : A »
.
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. \Sharing of Expectations

Often, when people eommit themselves to partic}pation‘in groups such as

these, they enter the experience with few, if any, concrete ideas, about .
€xactly what they are getting into. By sharing their expectations, anxieties,

; apprehensions, ambivalences, etc., they'can begin to get a morelspmprehensive
view of (a) what they might hope to gain from participation in this program, 3
and (b) what sorts of things will be taking place during the sessions and for
what purposes. This exercise will serve to further acquaint members with each
other, allow them to air their concerns about this training program, and begin .~
to set the stage for personal goal change statements for Session 'Two.

Start this exercise by having members share expectations first in dvads;
then in quartets,.then in total groups. You may wish to ask members to paraphrase

their fellow-members' expectatipns'in the quartets and total group sharing.
¢




Purpose

Communication

35

SESSION II_~

The purpose is tu confront tﬁe group with the prob of developing
tryst and confidentiality directly and to provide ppssible Ruidelines

for group action in the form of grouplagreements. e printipal
skﬁil to be introduced at this first session is the|skill o
araphrasing. !

1

4
.

Paraphrasing is stating in your own wa§ what another's ;emar

Skill !

Task

Materials

Suggested.

Time
Schedule

" Task °

*Taken from John Wallén's paper, "Paraphrase: A Basic Communication Skill for
Improving Interpersonal Relationships"

conveys to you, the other can begin to determine whether his
message 1s coming through as he intended. Paraphrase is use
as a term for any means of showing the other person what his
or suggestion means to you.* 1

’

1

The Group Agreements are distributed. The task at the bottom of
the sheet is restated by the leader.

1) Croup Agreements
2) Communication gkill--paraphrasing

5 minutes -- Intraduction tg task
-- Discussion of task by group 5
(Leader models paraphrasing when the first opportunity
arises in the group, and encourages group members to
+  paraphrase when there are unclear stétements.)

30 minutgy -- Behavioral goal setting :

Distribute Group Agreements and restate the group's task as -

described at the bottom of the page. Inasmuch as you will be part

of the group, you will want probably to have some voice in the
agreements made. Your contributions to the making of decisions and
exploring alternatives should be kept to a minimumj but this doesg

not mean withdrawing from the discussion. To dgcrease.the groupfs
reliance on you as an initiator of direction, ¥t helps to look at

the floor rather than individual members; and/when you respond to

a question, don't look directly at the persod you are addressing. -_‘///
In other words, give as little reinforcement as possible in your

role as leader. Repeat the task if group members ask you questions
which indicate a dependence on you for providing direction to the
discussion. Force the responsibility for agreement on the group; . /
if you have no strong preferences on a particular issue, indicate

that you will go along with any agreement the group makes.

»

\




) GrouE'Leader's

Group Process

~N

1]
Behavioral
Goal

Setting

~

§ -

: .
{ .
L3
\ ot 1

—-If the group starts discussing somsthing else, interfupg'to \
ask the group at large what agreément has heen reached, sinc
you did not understand .whit-the group had agreed to do. |

topic in a supportive but firm manner. e ‘

--By use of quesfjoha like those ;Bsie, keep the group on the :\

To model paraphrasing in the group during the task and td’encourage
group members in the use of this skill. For example, if an individ-
ual says that confidentiality is important to them, the leader might
ask what it means to them. After the term has.been defined the
leader trieés to paraphrase what the individual has said and asks
or a check. 'If the leader is not accurate he tries again. If the
roup members do not use the skill the groyp leader cam encourage
hem. Person A did not understand what person B just said and could ’

. A paraphrgse it for him (assuming A and B are talking together

about the task)? The leader might say to A, "Did you understand what
B just said? Could A paraphrase it for him?

Méke a mental note of how the group reached its decision, but do not
c311 attention to the method. (Did everyome agree? Dig the group
actept and follow any of the bids fqr leadership? Whose? Was there
anyone in the group to whom the group did not listen or to whom they
made no response? Did the group as a whole make sure that evegyone
expresse® his opinions? Who was left out? How did they respond

to being left out?) - v T

This information will provide the beginnings of a "data bank" that
the group leaders can draw on in future meetings, the data being
individual and group reactions and interactions.

The discussion of the task may have taken any ome of several pos-
sible directions since it was non-directed. The wmost likely thing
that will have haﬁpened in a stranger group is that participants

will have taken time to feel eath other out and talk about the issues.

Explain persomggoal change* to %e group. In programs like this
one the greatest progress is made by students who very early identify
the sort of personal behavior they want to change and sharing this
with other memWers of the group. In this way they receive help in
doing 8o, and commit themselves to working téward this change in
behavior. Urge members to give very serious thought to identifying
the specific kinds of changes they want to make in their own personal
behavior and to ‘describe-an end state for behavior resulting from this
lab. Then discuss your own personal goal change and encourage other
members to state theirs.

« ¥

*Persotal goal change is best stated in ;pecific behavioral terms that reflect
behavior the group can observe, e.g., "I talk too much."

47 - :



. Paraphrase
¢ - i )

t . . A Basif Communication Sk{1l -
-~/ -for Improving ntgrpersonal Relatjionships -

L - ;
/‘4 .‘ '
t

The Problem: Tell somebbdyf&out phone:n§;L¢r and he-will ulgally repeat

1t to make 3ure he heard it correctly, "However; if you make a codmplicated
"statement, most people will express agreement -or disagreement witlout trying
to insure that they are responding to what you .intend. Moast peoblc seem to
assume that what they understand from 2 statemént is what the other intends.

Row do you check to make sure tﬁat.you understand another pefson's Jdeas,
information, or suggestions as he intended them’- How do you know that his
remark means the same to you as it does to 'him? '

Of oourse, you can get the“bther person to clarify his remark by asking,
"What do you mean?" or "Tell me mre;" or by saying "I don't understand."

However, after he has elaborated you still face the same question. 1 nﬁher-

standing his idea as he intended it to be understood?", Your feeling of certainty
1s no evidence that you do in fact understand. et . '

LI R

The Skill: If you state in your own way what his remark conveys ta yoy,
the other cam begin to determine whether his message is coming through as he
intended. Then, 1f he thinks you misunderstood, he can speak directly to the
specific misunderstanding you have revealed. 1 will use the term "paraphrase" *

for any means of showing the other person some’ of the meahing you got from what
he said. ’

Paraphrasing, Jﬁen, 1s any way of revealing your understanding of:tﬁe other

-.person's comment to test your understanding.’ .
P R
. . .

j> Ap additional benefit of paraphrasing is that it lets the other know that ¢

you are interested in’ him. . It is evidence. that you do want to understand what
‘he means. If Wu can satisfy the other that you really do understand his point,
he will probably be more willing to attempt to understand your views.

Paraphrasing, thus, is crucial ir.attempting to bridge the interpersonal
gap. (b) It increases the.accuraqy of communication, and thus the degree of
mutual dr shared understanding.. (2) The act of paraphrasing itself conveys
feeling -~ your interest in the other, your concern to see how he views things. )

. A .

Learning to paraphrase: People sometimes think of paraphrasing as merely ,
putting the other person's ideas in ‘another way. .They try to say the same thing +
with different words. Such word-swapping may merely result in an i1lusion of

. mutual understanding, as in the following example. i

~ +

L
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Sarah:y Jim should never have become a teacher.,
" ' . Fred: | You mean teaching isn't the right Job for him?
' Sarah: | Exactly! Teaching is|not the right|{ job for J

can't &v earn enoughi| as a“teacher.
‘Fred: Oh, I see. Yoy think h should havé gone into a field d
.- that would have ‘insured hin @ higher standard of living.
Sarah: Exac;ly Teaching is not the right ‘job for Jim.

*
Instead|of trying to re-word Sarah's statement, Fred might |have
) asked himself, "What does Sarah's statement mean to me’" /}ﬁpthax cage the
. g interchange might ave sqynded li}e this. ‘i_ - |

e+ .
" ’ i Sarab. im should never have become a teacher.

\ . Fred: Yoy mean he is too hardh with childrén, maybe even fcruel? ~

g Sarah: (h, f0. I meant that He has such expensive tastes ithat he
i

comes from an attitude, a4desire to know what the other means. And to satisfy
this desire you reveal the™seaning his comment had for you so that the other
can check whether it matches the meaning he intenfed it to céﬁvegr
. L. L Y
If the other's statgment was general, it may convey something
sgecific to you. .

. . e EBffective parapﬁéifing is - not a trick or a verbal gimmick. It

» . .

Larry: I1'd certainly. like to own this book.

’ You: Does it hi#vé useful information in it? .
) Larry: .I don't kndw about that; I mean the binding is
) beautiful. —
f

Possibly the other's abmment°adggesta an example to you.'
Laura: This: text has too many omissions; we should't adopt it.
You: Do you mean, for example, that it contains, nothing about -
b the Negro's role in the development of Americal
Laura: Yes, that't one example, It also lacks any discussion of
) the.development of the arts in America.
- . .. R
If the speaker 8 comment was very specific, it may convey a more
genéral idea to you ‘ .

[}

-

. ) Ra¥ph: Do you have 25 pencils I can borrow for my class?

» t . You: - Do you just want something for them to write with?- I
' have about 15 ball-point pens and 10 or 11 pencils.
- .Ralph: Great. Anything that will vrite will do.

Sometimes' the other's idea will suggest its inverse or. opposite to Yyou:

Stanley: I think the Teacher's Union acts so irresponsibly because

‘" - . the Administration has ignored them for so long,
. You: - Do you mean that the T.U. would be leacdﬁ%iitant now If
L . the Administration had comsulted with them in the (past?
' A‘~* .Stanley: Certainly. I think the T.U. is being forced to more and
el more -desperate measures. ) '

- " “ .
.
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To develop fyour skill 1ih understanding jothers, try'diffcr:nt-ways;
f /(1) conveying your|interest in understanding what they mean, (2) reveali
at the other's stat

ents mean to you. Find vhat kinds of responses
re helpful wgys of paraphrasing for you. '

The next tine someone 1is| a éry with youlor is criticiéiﬂg you, tr&
to paraphrase until ydu can demons ate that you ynderstand what he is tryin
fo convey as he intends it. What ¢ffect does thig have on your feelings and
on his? ?

~

B
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’ PERCEPTION CHECK B ,
’ / ) . L. “' 4 ’ 4 ’ . /
\ , @erceptioé check: You describe what you perceive to be the dther's inne?
\ stutle in order to check whether yoy do understand what he feels. [That is, »OU
i
| teft tu see whether you have decodéd his expressions of feeling accurd}ely You

4 U F st orm hi l{RFL\SiURS 6f feell g into a tentative description nffﬁ\f focl ipg.
‘ gou | perceptiqn check conveys thils message, "I wint to undersfahd vour lvcl}’
/4n i~ this !(making a descriptipn of his feelings) the way you| feel?

bxample:

/"I get the impression you are dngry with me. "Are you? o
(NOT: "Why {are you so angry wiith me?" This is mind reading,|not’ T
perception ahecking.)

MAm I righf r;hat you feel dis

) »
finted that nobody commented pn your
suggestion?" Y 1"~ T

i
(3

' \
. "I'm not sure whether your expression means that my comment hurt your 3
, feelings, frritated you, or confused you." - . .o
Note that a perception check (1) describes sthe other's feelings, .nd (2) does
nut express Jdisapproval or approval. It merely convevs, "This is how 1

undorsl1nd vuur feelings. Am I accurat®?" »

- . Your percept ion of another person's feelings‘often results more from

. . what zgg are feeling, or are afraid of, or are wishing for than from "the:
other person's words,’ tone, gestures, facial expressions, etc. Thus, If
you feel guilty, you may perceive others as angryfzr accusing toward you.
our inferences about other people's feelings can be, often are, inaccurate.
fhus it is important to check them out. Percaption=-checking responses aim
to (1) convey that you want to understand the other as a person -- and that
means understanding his feelings, and (2) help you avoid actions that you

_ later regret because they were based on false assumptions of what the other
was feeling - -

\ ' .

. A - N
¢ Mapted frdm a paper by - '
. lohn L. Wallen
' . Northwest Regional}&ucation Laboratory ° . . N e
1968 ‘

. | . 5% _A .




SESSION III

?

ose To teach the part
pret or evpluate

ciparts how to deseribe behaviof ratheg.than inter~
ehaviory to provide practice in|this sH{ill.

ble behavior |
nokice that you
fepling.) “and

Communicat fon - Behavior dgscription. YThe skill of describing obger
skill requires the participants to obberve behavior (e.g.,
' ralse your{kyebro wheheyer a partiéipant expresdes

" to discriminate belweer|observable behavior and inpliéd £ eling.
—— .. \
task * The task 14 to- observe Heveral simulation skits. IThe lemphasis is 1)
on nonverbdl cues, land %) on observing interactio betWween persons in
. | the skits. | Once the skilts are over, leaders ask group|members for
/ descriptions of beh@vioxr seen in the skits and write these descriptions
“ // on the boarfd. Membérs then examine the Statements to gdee if they
, describe acfual behdvior - '
-
"n)%é s I) Communication Skill: Behavior Description o "
/ ) Feedback paper | '
. i | . .
‘up tod 5 minutes -+ Introduce bthavior dvscriptinq . ‘
Towme 50 minutes -- Simulation gkits and hehavior description statements,
ohiedule

————— '

s minutes -- Distribute and review copmudication skii}-hnndnut
- - 60wminutes -- Debriefsfotal group . - 7 ,
. S~ ' «

Introduction of second tommunication skill, be‘lvior description 5 minutes,
V . . . . .
N Participants must perfect thig skill if they want to give and receive
information about their behaviar! . :

Leaders paraphrase the following: for the group: By perfecting the
skfll of behavior deedttptiqn you can increase your understanding .
. of messages you respond to which others did not send; you can see-
' how you misread other, people; you can see how you communicate messages
you are not aware of})you can. gradually see how others see you ~
differently than you/see yourself.- : .

o

éﬂnulatlon "~ Two group members at a time pyt on four or five simulation, skits in
Skits : which they play themselves on the theme of behavior description. Brief
(40 min.) each one of the pair separately. After each skit, ask the observing

group members to describe the bghavior they saw during the performance.
Write the descriptions on a blackboard or on newspriant until 5 or 6
are mentioned without evaluation or discussion about the accurac¥ or
validity of the descriptions. Try fo get gtatements from severa

. people in the group. ' Then review the descriptitas with the group, and
with the members, determine whethér or not the statements are actually
descriptdions of behavior. s " ) '

P minutes 1) A tries®™o carry on a professional conversation with B. B opposes
vverythin:(z says and appears to be trying to show A up.

L - ~

3 minutes 2) B 1§Lattgmpting to carry on a conversgation with A. . A never lets

. B finish a sentence or complete a thought, but cuts in every time B
starts talking. However, after A finishes, he waits for B to start
.lgail‘:. ™ ' .

- ]
“ S 5P
/ v :

~




- willing to do this for the persog ' . .

/ - » i ) ) [y
s TN X ’
. ‘ . ' ' .-
o . . - ] v 42
3 minutes 3) A tries to talk with B whb in non-verba ways shows that he is
.. bored. -However, he talks an pa{s he is very Interested. )
] pinutes’ 4) B is talking with A who ngn-verbally shéws that he is very angry
- and upset, although when asked he keeps saying that he is not angry
, < or disturbed:
J minutes 5) B is talking with A about the same subjdct, buz/each is ifiterested
* " ina different asggct of the suhjec . Neither seema aware of thiq‘ )
.- *difference and seem ‘to be talking ak cross. burnoses. ..
b . T
A alterna ive approach to simulntnnn.skits invo}VOS asslpn ng rnlex alone Lo two
grhuap memblers it a time and thcn al]uwing,the two to create thclr own skit around -
thh-e rolel. - . . t‘ o .
“ o | R -1
Sotfe vossiple robespairs are asiifollows: l \ » %
. . I
//f ‘1) Policeman and blackwttan - | . ‘
T 2) Parent and child '
\ 3) Profesdor/teacher and student , .
".4) Politichl liberal and conservatlve ’
5) Employer and employee ) \
// - . .
% minutes Distribute communication skill paper and review to insure under-
standing. ’ T .
mbriciing” " Total debriefing time, 60 minutes. Allow 20-40 minutes for peactions
» to the skits (from either the viewpoint of performer or observer) and
T the balance of the time to personal goal changes.
. * 7/ »
1) Move now from the description of behavior in the skits to a .
L discussion of the relationship of behavior description to personal
. change goals. Let the group deal with the subject. Tf the group ~

lets your comment PLOP., you can comment that it plopped and then
give vour reaction to its having plopped e.g.,"'1I fee] .

e e

.

2) If anyone/(ecideq to share his own persona] change goal with the
.group, it is now appropriate to ask the group how "we" can“help the
person. Is it within our power to help him? Why, or why not? 1= the
goal. change the type that can be helped through ‘the use of.feedhavk}
what kind of feedback would the person like? Are the group members

-

1f a participant's personal goal change 18 susceptible to feedback,
- the ,group leader would comment on his behavior ‘in the group in
relation to his goal. .




14

,

. ¢ The people vwho never come again o ’ .

T, [he things people say-qfter‘the”meetlpg(if we could hear them).

e T D . S
‘\ .
| . . l/\ / 43
’\'. - 4 ! . . ) 1 - » I
. - . . \ - v ’
' FEEDBACK. : S .

0 - .
.
. ' ~

[

. Dbefinition: ' The word feedbéck_comes from a device built 1into guidéd Ca

missiles which én?bles observers to know more about dtg ’
flight,. and whicﬂ internally helps the missile thange

¢ o

. direction in ordef to stay o target.
: . . - R . ; ' ~ ¢ - ,
Feedhack:a'roqyOQ,experience.- e get i1t both as groups and as individﬁalé.
< . . . ot . . '
. ’ Fl .
txameles o informal feedback t‘~¥roup(: : . . \
N A ! Ty ’ !

B. the amount of interest or lack of it ' }

hxéﬁples of informal [e;dback.t us-'as individuals:

v * "
. .

A. I am listened to or'ignored . - ) ) N
B.  leople like or don't like what I say or do. -
C. 1 have influence or .I don't"", !

» - .

’Informal feedback is bth verbal and non—vérbai.

~ . ]
ixperience of groups %out' planned fge\.lback: o ]

- N .

[ *. ) -
A, “When no plan 1s built in to secire and use feedbacK, tHe group
defipes its goal, decides on and takes sact fon, and either succeeds
or fails to achleve %its goal. (Actually, Qi_t%ut.somé\’feedbnck. ‘
\Group mav not even know whether it has speceeded or failed, In
a e i

.
t ~

". '. . - : / ' . - - B
b. Il the group succeeds, there mdy -be satisfaction. But why did-we
succeed? Can we do #'next time? What factors 4in the operation

dn oRgfr groups and dctivities? Without planned feedback we have “* - - °
no wayYof using this group experience as a'learn;ng experience.

We may be %asting much yaluaﬁle‘matertal., Lo, e

- helaéégfs'to succegs} so'that we can'try to’inélude these faglors - 3

.+ €. If the grddp‘fnfls, why? ‘Does this prove that groups are no.good? P

Who or, what can we blame?: The frustration of failure will probiably
mike ug look for someone or something ) blame. If. the blame is_ .
. leveled at, members-of the group, this makksffpr bad interpersonal’
. * .relations aﬁd'hogtility. Without planned feedback it will be very
“dIffieult to igolate the {pctons~wh;ch made for failure, so that, -

they may he_vhgaged‘the next~tim$. . - .

oo

'wéré our goals unclear or unrealistic? Were our methods of action
wrong? Were .group maintenance needs neglected so that we could not
lﬁhction'adoqﬁa;eTv? Unless we know, -we canpot turn‘the experience
ot fallure into the valuable "Learning experience ‘It could .be. Again,
tlme, pngrgy and’ experience have heen wasted.

. ’

a situation, for example, some kind of a tg&t may be needed e
- to sepe-whether members of the group have learned what. was planued.) ”




¢ . .. . . >
L x ‘ ' 46\
-
r .‘ . \\
! IV. 1ypes of planned feedback to groups: ]
' : - .. .
| A. Post Meeting Reaction or feedback .sheets ' i
| o ", l. These sheets are usable in oﬁ-going groups or 1in one of a
' \ series of meetings, the- material to be used in planning the
* . ’ next nmeetipg. - . . R
- . .
! Anonvmity of written comments is usefyl ©in groups Unac usitome .l
. . - to frank feedbadck . )
AN ' .
o 3. Cetting such material from all members prevent: the divtort lon:
. . of haphazard feedback. (;xample of haphazard feedhack: e
L/ ] , person expresses his opinion to ten pegple, and judgmentr-is
that "many feel this way.'!)
‘ . # Ao Tt is good for all of us to see that r«a‘txuns ot other, mawv
. ) . differ from ours.
<, ) ' . - \ 4 }
. S‘, If we write- cur opinion, it may solidify it a little. This ‘}
: . could be.good or bad. It may help us resist pre§§ure to
(. conform to others' judgments.p It may make us feel some f |
# \commitment to do'somethiug about it. |
' |
B. Use a process observer, who may report to the grnup or consult - |
swith a leader. |
\N . T 7 .
* i
C. A definite plan to pause at intervals in the mecting to ask, "Where {
are wel" or "What are we deing7"
»
D. The setting of a group’standard whereby leader and members are
sensitive to group process and are free to make observation& and
comments whenever they can be helpful to the group,process.
In all of these, and other methods of planned feedback, we must be.sure
' that: \ .
~ 1." The feedback is used. . ’ .
: 2. 1t is shared as far as possible by the entire group. If the
. . group as a whole 1s to learn and to make isions, 1t mist®
‘ share in the diagnosis of its difficulties and its effectiveness.

3. Tt is relevant to the needs of the group. If we need to know"’
whether or not something was learned, or gttitudes changed, it /
doesn't help much to have a Post—Mezxing Reaction sheet (P.M. R )
which says, "T 1iked . . . I didn't like .'. . this session.’

) L 4
v.  Plaoned feedback tb individuals . -
> A. Research haq shown that there Is much more negative than positive
teedback 1n ‘most slituations. Parcnts and teachers, for example,

tend to punish much more often ’than praise. Most of us are quicker

p to critictze others than commend them. WHY ﬁQ\IHIS S0? s
'y .

= ‘ ‘
. . .




Fear that we will merely flatter or be thought ingincere.

Are we inept from lack of practice? .

+ We all.like to receive positive feedback. Others feel the same.

Is «this a reflection of our cultural stereotype of masculine
behavior which does ngt show feelings? Do wdmen adopt this '
pattern in groups?

5. Does our reluctance to glve positive feedback reflect a deep-

seated hostility to others?

B wN
.

B. How can we give negative feedback, when we must, without implying
_rejectfon of the person? How can we receive it vithout feeling rejection
. or becoming defensive? -

1. If an itmosphere of trust, and a warm rblafionship exigts between
two people, negative feedback may be handled constructivelyv.

2. Negative feedback can be "taken" more easily from an objective \
observer whose relationship to us is quite impersonal. Tapcd ' '
feedback can be accepted sometimes when face~té~face cannot.

LY

s 3. We can accept fegdback when,we have the resources to do ‘something
about the criticism.

C. Giving and receiving individual feedback .
1. tn.giving feedback (especially negative) == wait unril an v

armosphere of trust and mutual liking exists. Be gure it }
will be helpful to the other's bshavior -- not Just an expresgion

of vour own irritation. ) y
Watch your .tone of voice. Avoid "loaded" words. Make all
. observations tentatively. Limit your comuents to observable
behavior, don't try to analyze why. .

2. Receiving: “Ask for it, especially ins new groups, or if‘u are’
in a leadership roles Listen to it.. Try to put it to*use 1in a
way which the group can see. Watch that defengiveness.

* Xk &k Kk %

*

Our culture seems to "accentuaté the positive" and assume that the negative is

always bad. Hence we tend to avo¥d or suppress any negative reactions. While

all feedback is not negative, by any means, we often assume that it will be.

The critical or negative reaction, ot the person who seems to be negative, can

often be the most helpful to a group -or an individual. Tf we can recognize R
this we can use feedback to help us achieve our go@ls and to improve éut lcarning.

* %k x k %

RERERENCE? : >
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Bradfoid, L., Stock, D., and Horwitz, M., "Impro;}hg Group Efficiency” in
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SESSION IV

The goal of this session is to teach the group the
relationship between feelings and behavior; to teach

the participants how to describe feelings and how to
practice the skill.

Describe feelings. It is possible to help others
understand more accurately just how one feels by naming

or idenfifying the feelings that are being experienced -
and by naming a specific kind of feeling.

The task 1s to complete the exercise baséd/gn the
communication skill of describiat feelings, and to
practice this skill during debriefing..

1) Communication of Feeling, task and codebook
2) Paper on Emotions as Problems

10 minuggs —- Introduction and Lecture on Skill

20 minutes #- Exercise I~ . _

20 minutes -- Exercise IT  ~ ~. alome and in helping trios
20 minutes -~ Exercise III~- ~

50 minutes -- Debrief group

One groyp member is encircled by the rest of the members
of the group. While the person in the center stands in

" one spot, pivoting on his feet or ankles, the others

catch and eupport him and pass him on to others around
the circle. At the beginning of the exercise the 'circle
should hate a rather small diameter, but may widen by
having each person 4dn the circle step back slightly
every few minutes. The exercise may be repeated with
other members in the center of the circle.

[N

Debriefiné may focus op the feelings of trust of the .

"faller" and responsibility on the,part of the "catchers."’
R .

‘ L]
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2)

~

> SESSION IV

Introdugon (10 binutes),
Leaders paraphrase the folloying for the group.
' !
This skill helps others understand you as a person--iielps others
understand what you are feeling. (At the same time ii‘helps vou see

how feelings infiuence behavior. You need_ to be able to describe feeling,

in order tc understand the influemce of feeling on behavigr.

--The perception of feeling is inside a person But it ts
thought to be outside, e.g., You taste a sour apple. You
usually think of the characteristic "sourness" as residing
in the apple. However, the perception of sournegs is in the
person doing the tasting. ’ ‘

--1t is quite common for people to locate the characteristic
(sour) outside themselves.

~—-Sometimes it is difficult to know what we are feeling. We
have learned to feel in terms of the characteristics of )
others; e.g.; "She is a wonderful person" rather than "I enjey her."

--When you say, '"She is a wonderful person" you express a feeling
rather than describig@ it; you make a judgment about the other
person's traits. Wwhen vou say, "I enjoy her" you describe not onlv
tow vou feel about her, but you name & specific kind of fecling.

--The diffcrence betweer expressing feelings and describing feeling.
is considerable. "She is a wonderful person”, for example, mav
have described the feellng, I respect her abilities."

--In short, expression of feeling may come from a number of quite
different feelings..’ -

-

--Thus, expression of feeling alone can easily lead to misunderstandiny.

--1f you want others ro understand accurately how you feel, it i-
important to describe your feelings. Descriptions are less
ambiguous than expressions of feeiings.

Pass out the paver on Emotions as Problems and the Feeling Exercises.

~

26
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, SESSION IV

.

Ask the group Eo:;ake about 5 minutes to complete Section I --
Expression in Words. Have the group break into trios to digcuss answers.
Repeat with II--Non-verbal Expressions of Feelings and II1--How Do You
Express Your Feelings?. (Total of 20 minutes for each section.)

Leaders should make a mental note of how members communicate their
feelings, especlally in Exercise 111 where they are asked to state how
they communicate without-words. These data could be used in the group
as follows:

~--During the remaining 50 minutes use the foﬁr communication skillg
to help understand what people are feeling and what 1s happening
_In the group. . N

--Are members of the group bored, uninterested, -etc.? Check it out.

--Confront the group with your perception of what is . happening and
ask for a perception check from og?ers. What does ‘the group, as
a whole want &o do about 1t? k.

--How can personal goal changes be achieved if no one will give
feedback?

--What does this information mean to the group members? How will
they get the information they need and want if no one will
report 1it? N4

S b

--What can we do to make it easler for people to report such

information? Ask them!

v

~-What kéeps people from reporting this information or data? Ask them!

Let the grdup debrief on the feeling exercises or whatever ls importané
to them at the time.

--Group leaders should withdraw from the leadership role they have
assumed during the task exercises and rely on the communication skills to |
look at group interaction and indiVidual behavior.

Pass out ¢Omgunication skill sheet at the session's conclusion. ’
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SESSION V

The purpus¢ of this sessiop is to generate strong .ud
genuine feelings and to afford an opportunity to practice
a new communication skill in regard to those feelings -
the perception check.

Perception check. A good perception check convevs this
message: "I want to understand your feelings, is this
(makin® a statement of feeling) the way you feel?" A
good perception check does not express ‘approval or
disapproval of the.feelings:

The group is divided into two groups of five: extra

members become bdbbservers. Each group i{s given the Five

Square Puzzle which requires that eacl person in the

group put together an 8" x 8" square from the piece-

given him. The task is impossible to. complete unleos

the members work in gpoperation with each other.

1)°Two Five Square Puzzles

2) Observer forms

3) Communication skill sheet:--Perception Check

4) Paper: The Interpersonal Effect of Various} Responses
>

10Nginutes --Introduction to skill - perception checking

45 minutes --Task, Five Square Puzzle

30 minutes --Debriefing within task groups

35 minutes --Debriefing total group ’ N

.."3

¢
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SESSION V

’

INTRODYCTION T0; SKILL EXERCISE (5 minutes) D

Verbally introduce the last communication skill, perception check, as a

vehicle by which group members may better understand what happens during
the puzzle task. Paraphrase the following to the group:

~~The skill o;~perceptjon checking consists of stating what
N vou perceive another to be feeling

--4 perception check conveys the message that you want to
understand another s feeling.

--Perdeption check is not used to express disapproval or
approva] of the feeling of the other.

--A person's perceptionwf another's feeling is often based on

lds own' feelings; e.g., if you feel guilty you may perceive
others as angry or threatening to you. N

INTRODUCTION (5 minutes) ,}
. ' - :

Have the group Zopnt of f by two's to form two groups.
--Fach group leader attafhes himself to a group:
. “ .

--Fach group should have a le (or the floor) to work

around. The task ca for 5 pefSOns;'lf there are . .

more than 5, the remainder act as ob3ervers. N\

--The observers are‘given observer f&rms on which they
make notes To .use in reporting to the group. Once the
task is started,- the-observers do nei/fi;krto the
task growR. £ .

-~

--Hand out puzzle packets to the task group members. /
Read the instructions for the task to them.

THF “TASK (45 minutes) N K

- )
. ’ ~

Grodps are given 45 minutes \o compleEe EEE/;ask; if the task is

completed before that time, the group should start its debriefing

process immediatdlv.. Group leaders will see that the instructions

are followed. N

50
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K\~ — SESSION V
X v
" DEBRIEFING: Individual Groups (30 minutes) ) /

When the group completes the task (or when the time limit has been
reached) each group debriefs immediately.

Groups can discuss how they felt during the task. - Suégested
questions: ‘ ' g

L4

—-~How did those who completed their puzzle first feel?
.~
~~How did those who were unable to complete their puzzle feel?

--How did those who had someone take goe of their pieces fee1? - "‘/}

--How did those who to&k pleces feel.about'doing so?

ie . During the debriefing the group leaders should model perception
' checking. Use perceptign checking to help the group understand -
what happened during the puzzle task. (see suggestions below)

l.‘ .
“DEBRIEFING: Total Group (25 minutes) .
,\. . .
N » Using perception check, debrief in the total group. ’

-—Continue in the same way as in the individual group debriefing.
+ Have the total group look at what happened in the group during
the puzzle task. .

--Did the puzzle task touch on anyone's personal goal change?
How? Any feedback from anyone?

_Hand out the papef; "ThelInterperéonal Bff%pt of Varioys Responses." .
» The group members may want to look at some of their responses in " s

the group within this form-of-reference.

Hand out the Perceptiop Check skill sheet. . v
® . . . .
. “ﬁa:
‘ &{'A‘.




FIVE SQUARE EXERCISE ‘

Introductions to Group Members )

- 1. Each'member is to attempt to assemble an 8" x 8" square directly
in front of him at his work place.

S 2. Each member's puzzle pleces must be kept in front of him at his work
place, except for those pileces he is gi&éng to another member.

3. No member is to talk, signal, or gestufE in any way which would
provide guidance, direction, or suggestion to any other group
member. For example, no member may signal that he wants a puzzle
plece from another member. ‘

4. Any member may give any of his pleces to any other member.

»

5. No member may Eake a plece that has not ‘been offered by another
; \ *member. ’

6. The exercise is finished when all five members of the group have
constructed their s&uares.

-

‘ 65
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. ’ OBSERVER FPORM --- Puzzle Task '
The following suggestions are ways to utilize your objectivity as
an observer. You might need to keep notes for a brief report of
the interaction in the group during debriefing. >

--You can keep track of exactly what happened.

-~You can notice those situations whicl either slowed the , ‘ :
group down or speeded it along.

~-You can observe the~non-verbal {ehavior of different group fe... ...
members.

—-You can observe how the group members work together.

U
As an observer you should remain silent during the puzzle task.

L - -
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THE FIVE SQUARE PUZZLE' . 1
This'diagram shows the correct construction of the puzzle for oﬁe 1

group of five persons. Each square is 8" x 8" and contains five
. pleces when completed. :

At the outset, each person receives a packet containing five
pleces--one from each pof the completed squares.

I
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THE FIVE SQUARE PUZZLE

. N
This diagram shows the pileces needed for_ome group of five persons

- and the way in which the pieces fit together into five squares.
At the outset, the pieces labeled "A" arp given to the participant
labeled "A", the "B" pileces are given td B, etc. #
, “
' .
~ N ’
Bl . E
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SESSION VI

‘

Purpose: The purpose of this session is to help the group members

disc0ver what prevents them from giving and receiving help
from others.

v

L 2 ' .
Task: A blindfold exercise is used. The group is divided into dyads.

J’/’ﬁne member of the dyad is. given a blindfold; he must then be

helped around the room--to pick up something to drink, get
seated, etc. After 10 minutes the process 18 reversed. The
second number of the dyad now needs to be helped in the same
way to get and eat dessert.

Materials: 1) Blindfolds

2) Paper on the Helping Relationghip
3) Fruit juice or coffee, tups, napkins, cookles

Suggested 5 minutes -- Getting settled, setting up julce and cookies
Pime S minutes -- Introduction to task
Schedule: 10 minutes -- Dyad 1

10 minutes -- Dyad 2
70 minutes -- Debriefing in total group
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Setting up: (5 minutes) . ‘_)‘ L %
Group leaders set up a table with paper cups, napkins |
. . ~ Ask the grpups to form dyads. Count off by 2's ' liet the . |
: " 1's choose a partner from anong the 2'sg; choices may be -
based on "Who do T want to get to know better?" "With ) ’

whom have I had very 1itt1e interaction?" "Who do I
already know?" '

--Distribute blindfolds; ask one member of each dvad -
. to put on "the blindfold. ’
Dyad #1 (10 minutes) X ’ )
The membet of the dyad who is.not blindfolded now leads -
his blindfolded partner around the room and outside if
possible. He 1s-to acquaint his blindfolded partner
with the environment by introducing him ‘to assgrs-by
and, in general, acting as "eyes" for h? partner. To
finisb the: first half of the exercise, the blindfolded
partner i3 brought back to the room, seated in a chair, .and
é///j\\\ helped to drink coffée. The unblindfolded partner’ *should
. not aimply'p]ace the cup.of coffee in his partner'g~hands

., .. and l¢t him do thr rest; but’ should maxi: e helging
function by 1ffting the cup to his paptfier's mouth ipping' L n
the cup, and settin&_it down again,”
~N
- Dyad_#2 (lO:minutes) ,
: Gubup lggders signal that it .is-time to ch nge blindfolds
'and with roles reversed, after roagin » 80 to the .,
table for cookies (which leaders have brought out in
the meantime ).:
1 , ,i. A . ¢
Debriefin%.“ . (70 mInuées) v . ‘
' ' Debrief ‘the.toral group. Ask the following questions
L (paraphrase), N ’
fﬁ&x ’ ' K . . ’ 4
. , -~How did it feel g be helped? Did you like it? Why?
& « 'q—-Hoé did it feel to be\the\guide for someone lese?
A Did you 1like 1t? Nhy? . A
~ ¢ .
Is the inability to accept or rece help related to anyone's
) personal goal change? How? Cax the graup glve any feedback?
' . ot Encourage use of communication skills bv Your use of them (n
Iz the group. ‘ ,
> ‘ , . ’ - ) .
Handout Pass out Benne paper, ~ The Helpipk Relationship '
A * ‘ . . s
. ’ { - S~ N
] I . 5 . k
. /68 . - .
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B L " //gahpiemegtal Tas%a -

l 1) Helpi;gﬁRelationChips . ‘ Lot i .

i [ .

| + Each trio cousists of a helper, a helpee, and an observer. Members
choose their ¥nitial role,sbut roles will be changed every ten minutes

'
3

~--Within each ten minétes, the helpee is to preézgt a problem or a
gituation with which he wants help; the helper is to help.
The helping vperation should take seven to eight minutes, then
the observer is to comment on the process on the basis ol the

ideas in Benne s paper, e.g., what is helpful, what is not?

] - 3

One grOup leader needs to gfep track of the time and make sure’

|
\
|
|
|
|
|
t
| :
t i "?\ , that foles are switchdd evely ten minutes! ° ‘ ‘ -
’ s . ’ k ' .
o 21‘\Blind Group lLine . _\ 1. y '
. . ~\
. The group forms a-line by linking hands and put on blindfolds or
’ oiesg eyes. With an unblindfolded person on edch end of the line
. "\ to provide guidance, the gryoup roams and explores. Talking is allowed - *
~ ‘ between the blindfolded and unblindfolded "guiders." Blindfolded ¢ ‘s
- ' members may wish toeinstruct their "guiders" to 'carry out .specific '
T . actions. ; ) L
. . . W 4 . ' .
This exercise allows the group to participate in an activity together

., after thg dyadic helping earlier in the session. Individuals often
think of bS‘:r own difficulties as bei{ng unique tc themselves, but

here membery of the groyp actively engage in ap activity which poses
a difficulty\that is shared with ethers. Thus, using the resources

of the group, the helping relati?nship in other than a dyadic context
~ is emphasized. . . . \

- s +

’ . . . .
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" HOLLOW SQUARE .
o d
. BRIEFING SHEET n§ PLANNING TEAM

-
\ Each of you will be given a packet containing four pleces which, when properly
assembled, will make a hollow square design. . -
ggur task - . : o a3
6urlng a period of 45 minutes you are to do the following: '
- ¢ 13 .
1. Plan how the 16 pleces distributed Zmong you should be r
assembled to make the design.
~ 2. Instruct your HPERATING TEAM on how to implement your plan N
(vou may begin instructing yopur OPERATING TEAM at any . time during
tie 45 '‘minute period--but no later thgn 5 minutes before they are
to begin the assembling procegs). .
General Rules . ‘
~ 1. You must keep.all pieces you have in front of you at all tfmes.
2. You must not touch or tradg~pieces yith other members of your team
, during théffiiszng or instructing phase. '
“3. You may ﬁé; show the sheet with the detailed design to the
GPERATING TEAM at anv time. — — : C
4. You may not assemble the entire square at any time (this is to be ’
left to vour OPERATING TEAM). .
5. You gre not to mark on any of the pieces. ) .
L " - ~ -

6. Members of your OPIRATING TEAM must also observe the above rules
) until the signal is given to begin the assembling.
§

r 7. time is called for your OPERATINGGYEAM'to begin assembling
t ieces, you may give no further instructions but are to observe

the operation.

-’
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Group Atmosphere Check List

e

Circle the words that best characterize this%rodp session.

Group Lomposite

Rewarding

/ ’ Sluggish }

« Cooperative

<

Competitive

\ﬁ Plly

' ‘ ' . Work

N Fight ) '

Plight

J Tense

(23

* ~ . .
*Adapted from Weschler, I.R. And E.H. Schein, Issues in Human Relations

Training. Washington, D.C.: Natfonal Training Laboratories, National
Education Associatior, 1962, ‘Pg. 68.
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DECISION MAKING
Evaluation of the Decision-Making Activities ~
N
This evaluation is to be complated by the teacher to help in determinidé
the usefulness and effectiveness of this teaching device.

. ‘]’ h . S
1., Subject area in which this mat%rial was uéég” -

How many students were involved 1in Group Guidance?
~ t

3

. 2. Do you feel this should.be taught as & separate group guidance class
rather than in a specific curriculum area? . . . . . Yes Ne

3. Do you feel the material would be more effective in g smaller

BFOUP? & . ti. i s L i e e e e e e e e e e e e . Yes No
S Sho<i:ui::ki?1de be more specific? . . . . . .. . . Yes No '
S5« Did v ¢ use of the material? . . . ., . . . . . .Yes No . )
6. Did you alter the material .n any way? . . . . . . . Yes No N
. (Suggestions for improvement are always welcome,)
7. ) :
7. Did you find the material workable? . Good Falir Poor_ .
. " ~‘
8. How did the students recdeive the material? Well Fair Poorly
" Well Fair Poorly
a. Process of Individual Decision-Making . . . ., . T
¢ ' '
b, Your Own Values . . ‘ e e e e e e e e e e
- —_— -
c. Homesty . . ... v v v v v e e e e e e e e e e N
d. Skills in helping others understand-you as a
PEEBON & ¢ v v v v v e e e e e e e e e e e _
e. Anxlety About Future or Conflict with Parental .
Wishes for Future , , C b e e e ee e e e ’
( © -
f. The "T" Diagram . . . . . . . . . . .. ..., -
g. Improving Self-Concept . . . . . . " e ) o
' (1) My World - . \, '
(2) valde Judgment ; .
~N . ’ r] * . .
xﬁ?;ﬁ@vercoming’Apathy T L . ~
(1) Who Am 1

1. (nforming to the Standards of Otherg . . . .




.

. \ « .

) v .
i +

L 9. List any other areas in which the students felt a need for decision-

making skills: a <
. R ' /]
” v ’
r
,/
8
~ 2 < \
. 10, Did you find the resource list useful®? Yes No -
> Which ones did you use? 9
A
5
N
) ¢ AN
/
. , /

1. What improvements do you feel should be made in the program?

v

~n

-

.

P
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GROUP GUIDANCE )
STAFF SURVEY

, After In-Service

1. Do you feel our students have need for a group guidance program?

N Yes No Uncertain

—

2. I am able to identify my role in the group guidance decision
making process as it relates to the student and the program,

\
[

v

- Co ' Yes No Uncerta/in /

v ae,

3. I am able o ‘i}.mow an acceptance of values other than my own.

‘-"\
s

o Yes  No Uncertain *

3 .
N L4
{ ’ A

4, I am able to descrit;é'_my role in the group guidance process\ 80
that others can paraphrase that description, ) y

X .

.

Yes " No Uncertain {
~ )
5. I am able to demonstrate & positive understanding toward the

group guidance process by integrating decision skill awareness
activities into subject areas,

Yes No Uncertain ’

——

6. I am able to allow each student an opportunity to express himself
regardlass of,his value systenm. .

Yes No Uncertain

»“

‘

7. I feel I will be able to go to another: staff member and receive

help in planning or understanding my role In the group guidance
program, N

)

. Yes No Uncertain
L}

-

8. I am able to draw support from the faculty. by demonstrating support
for the group guidance prokess. .

Yes No Uncekin




9. I would have the opportunity to make use of the total facilities
and staff. n

. Yes No . Uncertain 1

10, I view my building as é‘;::::J:;eré I can plan and discuss the group

guidance program,

Yes No Uncertain

11. I am able to identify available relevant group guldance resources.

Yes ~ No Incertain T e

L3

12, I would now find it possible to show a positive attitude toward the
group guidance process,

Yes No Uncertain

L ’ ]
13. 1 am now able to maintain a positive commitment toward the group
guidance process. \

v

Yes No Uncertain

-
.

14. I definitely plan to implement this mate;2§1 into my. curriculum,

- LA
-

Yes Ro Uncertain °
4
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RUPS (Research Utillzing'Problem_Solving) Classroom material

DECISION-MAKING SKILLS
Reso?rcés

Materials moet readily useful to the classroom teacher are
probably the professionally produced programs:

Veciding, published by College Board Review, Copyright 19/2
A structured teaching unit with activities, concentrat-
ing un using values in making decisions.

Decision-Making, published by Scholastic Magazines, Inc.
Copyright 1972

4 brief unit which includes games, discussion topics,
writing assignments, a poster and a set of visuals for
use in ole-plaving 2

and samples of each available frcm the publishers,
”
For those interested in current research in the area of
decision-making, studies are available on microfiche through 1ED.
Contact Wilson Maynard for information,

. < .
Both progra;\\ rﬁrsuitable for use with junior high students,
ar

available thrdugh Northwest Regional Educational Laboratory,
400 rindsay Building, 710 S. W. Second Avertue, Portland, Ore. 97204.
{Copy'available from Ron Burge, Adm, Bldg.) T ’

Exercises in commhpication, problem idehtification and solving,
particulariy appropriags for staff, peqior high students, .

Film strips from Guidance Associates, Inc., available through IbD for
pre-view: . .

"High School Course Seleetion and Your Career"

¢

"Persondl Commitment --Where Do You- Stand?'’

66
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\ Additional Resources by Title

An Annotated Bibliography on Values Zlarification, Xir<chenbaum and Glaser.

pe. - o
An Exchange oil Opinions, Learning Ma.ga
9r2.. ’

i

\
4
~

8 (8
Ine. Vel 1, Number Two, December,

1912, .
Sidney Stmon And Lawrence Kohlberg have different opinions on moral and | ”
values education. This article is g dialBkus between tham. \

An_Introduction to Values Clarification, J. . Pennej. * $8.75 (Loan Basis) -
CRRE 4. C. Pefiney Co., Educatonal Relations, 1301 Avenue of the mericas.
New York, N.Y. 10015.

"Are You the-feacher You Think You Are? Curwin, Richard L., Barbsra Fuhrmann
Learning Magazine, Part 1, april 197, Part 11, May-June, 137l;.

These articles present activitiss to help teachers understand their priorities
in teaching and belp them discover if their actual classroom behavia s
reflmot their priorities. .

Beliefs, Attitudes, and Values: A Theory of Or anization and Change, -

Rokeach, ton, ano isco: Jossey-Bass, 1

Rokeach haa but togethor a theoretical framewort concefning beliefs, attitudes,
and values, explaining the differences in thess concepts, yet provides & - _

conceptualization of how they all fit together into a cognitive view of how
man functions at this level. He ygas ressrch to subatanzhﬁ.e his views,

¢ ’

#xBetween Parent and Teenaget, Ginott, Haim,

»#Clari Values through Subject Matter, Harmin. Merrill; Howard Kirschenbawn,
dney Simon. Winston Press Inc. Minneapolis, 1973 $2.%50

. A r
The authors give examples from nearly svery/subjact and age level of how to
clarify values and teach aubjeot matter congruently. The book does not go
tnto depth about any one subject, but scans the whole field. It explains

the model o third level teaching

Composition for Personal Growth, Hawley, Robert, Siansy B. ! n, David
Britton. Harl Publication ©. 4y 197. : rﬁ\

">:
This book explaina'how to use the traditionel composition lessons of most-
- English and language arts leasons snd make thaw into meaningful activities

that help bulld ecelf-swarensss and persondl gowtin. The activities are very
useful and sdaptable -for most Znglish-lenguage \rie classes,

Cruel Cruel World - A Valus Oame, $8.50 ordered friom: Progressive
aythings, varado anyon Road, San Diegc, Calffornia 92120 .

Develo Individual Wglues in the Slagsroom, Curwin and Curwin.
arning Magazine Press ptember, 13971,

Duso I, American Guidance Services

Duso 11,  American Guidange Servicas o

e S
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Discovering Your Teaching Self: Humanistic Approachus t~ Effective Teaching,
Curwin, Richard, Barbara Fuhrmann N.J. Prentice-Hall, 197L.

. s
A complete program for beconfing an effective teacher.. This book gives &
model and many activities for becoming aware of your values, goals, self.-
perceptions, and past experiences as they relate to your teaching. It also
rrovides many methods for gaining awareness of your teaching behaviors. All
of t{h\e activities have application for use with students. .

Jeing Something Abouwt Valuss, Gray,' Farnum. Learning Magazine  Volume I
Number Two, December, 1572,

A description of a two-day value clarification workshop conducted 'by
Sidney Simen. The author shares his feelings, concerns and insights ifto
the process. T )
. & A :
\ ) Exploring Moral Values, Prentige-Hall Cv‘;mpany

Helping Children Clarify Valuss, Raths, Louis, Merrill, Harmin, Sidney B.
Simon NEA Journa®, Vol. 56 (Oc@ber 1969) pp. 12-15. ,

7 This artiocle repeats the basic value clarification model and processes of
¢ Qz}l\uing, and presents a few aotivities for classroom use.

"

How Can We Teach Values? Simon, ’Sidney, John Westerhoff 50¢
2= %

A-three article pygphlet.

Human Values in Eduoation, Rucker, W. Ray, V. Clyde Arnspige thur J.
Brodbeck, Dubuqus, Iowa: Kendall/Hunt, 1969. \

J A handy book that: presents a model for teaghei‘h for use in abmng values
I to the classroom. It has the basis of developing curricula, of experimenting
and research. The most helpful parts of the book t\l\re probably the class-

\rocm examples., )

Helping Students Think and Valus Strategy for Teaching the Sooial Studies,
Fraenkel, Jack R. N.J.: Prentioce Hall, 1973, §
A ccgnitive view of teaching the social studies with a focus on thinkiné

and valuing. Much of the hook is explanation of the author's model, and
there are curriculum suggestions to augment the theoretical framework.

-

A

a
) [ALA., Simon, Sidney. 50¢ pamphlet’ !
the famous story, antidote to the‘%.ller statement, with suggestions for
classroom use. : *
Making Sense of Our Lives, Harmin, Merrill. Niles II: Ar)g@nmunioationa,
1973  $25 for the emtire set or $10 for one third of the set ich ocan
be used independently. » ‘

Twn dozen lessons on values and communications for pte-teens through adults.
You receive a package oontaining 2 oolor posters to motivate each lesson,
2L ditt~ mastaﬁko produce studsnt activity sheets and teacher instructions.

Making Value | nts: Decision for Today, Elder, Carl A. Columbus, Chio
Charles E. Merrill Publ, Co., 1372 Instructor's manual to above. \ v
A brok designed for high achool students as a text in understanding the valuing

process. A teachers handbook is also available. Many of the activities can
be used with Jr. high students.
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My Cup Runneth Over - A Value Game, $8.50 'oyde;red-from: Progreseive
Playthings y ! Alvarado Canyen Road, San Diego, Ca. %2120

wxfarent Effectiveneas Training,'pordon,. Thomas Dr7, Peter H. Wyden Inc.
WY, 1570 %5.95 - . :

’

-

Personal Orown Activitieq for Classroom Use, Hawley, Robert & Hawley, Isabel.
Amhorst, Massachusetts: s 2

“This is an excellent handbook filled with personal growth and value clari}lu—‘
cation activities. The activities are designed for use with all students,
The handbook is written in an easy to use fashion. -

wxReadings in Valuses Clarifiostion, Kirschenbaum, Howard and Sidney Simon (eds.)
Minneapolls, Minn.: Winston Press $5.25 N

-

ollection of reading that pertains to the Raths model of vai'u&\clari-

8
ication, The.readings cover a wide range of topics and haa a very uaof\@.
"annotated bibliography. " ‘

Role-Pla for Social Values: Décision-Ma in the Sooial St.ndiéa,
Zhatftel, F‘ar‘ﬁ[e R. and Gaprge haftel. Eﬁilfeuoa CIIfTs, New Jersey:
) ~ -

Prentice-Hall, 1967.

This book ex;@aina what role.~EJe(yi‘ng ig, and how it can be used in the social
studies class' for dealing wit questions of values. There is a theorstical
discussion of the social studiss that ip a helpful model for setting up a
classroom for role-playing. ' There are mand *role playing situations that -are
appropriate for the elementary classsoom. '

Search for\q,}_uee, Curwin, G, and Curwin R., Dramar, R’.’, Sirmons, M.,
Walsh, K. Dayton, fbio: Pflaum Publishing Company, 1972.

o — )
This package is a total murriculum for high. school value clarification. It
is designed for older studentsy but it is easily adaptable for students of
all ages. The themes include unite in authority, Competition,.Commitment,
Personal Space,. Images, Relationships, and Tims. Included are spirit masters
and a teachers handbbok. R ’

: /
; ) ' /
7 Harmin, Merrill, Howard \

The Search for Values with & Foous on Mat
Kirschenbaum and Sidney B. Simon. » T G MATHEMATICS IN THE ARY
SCHOQL.' Washington, National Associatién of Elemsntary, School Prinoipals
andoﬁ:t;oml Counoil of Teachers of Mathematios . (1970) pp. 481-89.

" This article give examples of teaching elementary math and values olarifi-
cation simultaneously. The reasgn for teac’ag this way is also described.

oubject . Matter With a Focus op Valuss, XDUEATIONAL LEADERSHIP. Simon,
Sidney B. and Merrill Harmin.. (October 1968) pp. %-39.

. .
. An article that presents the third level teaching model. There are exagples

from varioug subjects on how to implement the model in the classroom.
‘ ~J

N
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Teachink Afro-America History with a Focus on Valuéa, Simon, Sidney B.
and Alicég%g{ziz;\\EDUCATIONAL LEADERSHTP Vol. 27 (December 1969)
pp. 163-166, . , ’

A rationale and ex;;;Iea\of activities are presented that illustrate how
Afro-American history can be taught with a foous on valus olarifioation.
/ The examples are.adaptable for the elementary classroom. . .

Teachi lish with a Focus on Values, Kirschenbaum, Hoard, and Sidney B.
«§IESETE£T§EEEREiTEHTJGEEEIE'f“VETT‘EE"(October 1969) pp. 1071-1976.
An artiole that exhlaina the need for teaching English with a focus on

values. There are classroom examples to aid the teacher's understanding g
of ths process.- ‘ .

feaching Environmental Education with a Focus on Values, Knapp, Clifford
LO¢ o
’ K -

Many good exercises -and activities.

*
Teaching Science with a Focus on Values, Harmin, Msrrill, Howard Kirschenbaum
and Sidney B. Simon, THE SCIENCE TEACHER, Vol. 37, #1 (Jan. 1970) Pp.
16-20. . .

An artiole that explains how science can be taught with a fgéus on values
and gives a rationale for doing so. . '

Limao - A Value Game, $3.50  ordered from:. Progressive Playthings,
« . 4680 Alvarado Canyon Road, SaniDiego, €a. 92120

Understanding the Hidden Cunriculum; Kohibei}, Lawrence with Phillip Whitten
TEARNING MAGAZINE Vol. 1, P2 December, 1972, -

Kohlberg eeea\>h}ue development in sequential, natural stages, and thess
articled expand his model and theory. While Kohlberg's view .is controversial,

it helps clarify moral issues and education. He has done muoh ressarch to
back his view. . ]

*¥Values Clarifioation, Simon, Sidney B., Leland W. Howe, iioward Kirgchenbaum

N

Hart Publishing Comfany, Inc. "WY, 1972. $3.95 paperback b

Yalues Clarification:« A Handbook of\Fractical Strategies for Teachers ahd#
Students, Simon, Sidney B., Laland Howe, and Howard Kirschenbaum. =
New York: Hart Publishing Company, 1972\\\§§.25. )

A collsction of most of the value clarification activities that have been )
presented in the articles and books on value clarification, along with many
new ones. The activities haye application for .all classrooms and students,
A very useful book.for developing curriculum in value clarification,

Vadues Clarification at the Family Tabla, Kirschen baum 50¢

[
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*#Valuss and Teaching, Raths, Louis, Merrill Harmin and
_Eolumbus, Ohior %az;lea’E.‘Harnm (1966) $4.95

pp. 621-626.

An article written by two jnner city Jr. High
course in value oclarification.
up and desoribes the activities that were used.’

~of the course on stude%~ e

Mildred and

Values Clarification in Junior High-School, Abr:.mwitz,
CTaudla Macari, ZEDUCATIONAL LEwE'g_&ﬁr, Vol. 29, #7  (April, 1972)

pu

A}

AJ

administratotrs who -téught a’
This article .explains how the course was set

It:also describes the effects

Values Eduoatjon: Rationale, Strate ies and Procedurgs, Metcalf, Lawrence E.
(&d.J Washington, D.8.: ﬂarom Cotmoﬁ. for. the §sial Studies, h_lst L

Yearbook, 1971. ~

Soclal studies has been ons
accepted the responsibility of dealing with questions of
yearbook of the N.C.S.S. examines how this can bes be ac
complete with activities and currioulum examples,

' . 3 o
The first major work that describes the valds clarificat

place in the traditional curriculum that has’

vaiues, This
complished,

'\’“‘ -

Sidney B. ‘Simonr

ion process.

The book focuses on.the nature of .the valuing, how-the process works, and the

applications for education, There are some a
exemplify the basic points,
and problems. : N
Values and Teachi

EDUCATI URNAL OF

CULUM DEVELOPMENTa Vol. 24 #6. (Maroh, 1967) pp. 517

This article incit’zde different lotivitiea t.ha:t t.eaohers can use to help their

students clarify their values.

ﬂ}om‘ Pegfect Right, Alberts, Robert ‘K., Michael.L. Emmons,
- San Luis Obispo, CA 9306 ,(1970 , - $2.50 paperback

i

£

ivities and strategies that,
along with the helpful chapter on guidelines

’525 o .

T

<

N

A Humane Process, Harmin, Marrili, and Sidney B, Simon

ASSOCIATION FOR SUPERVISION AND CURRI_

»,

.

oy
Impgct, Box 109k,

L2
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s Cur‘)!"iqi"hat‘d L., Barbara Fihzvass, are Yéé\t.\he teacher You Think You Are?
. . h@:ning ‘){agaz‘i‘ne, Part 1, April lW&,‘ﬁW

.. Curwin and ‘OQur~in, Dasvdly

_—

. . / . < &) -
2

' . Additional Resources by Author jl P

‘ADramowiix, Miim s xan Siaviig Maca¥i Yalues Clarification ip Junior
“High School. EDKAZION LEAD IP, V51,773, April ?
pp‘ ?“ \ , . . ’ )

> v .o . - s
' tisle writtesn by two inner ity Jr. High wimistrators wpo tauggt a
g&Ze in value clarification. This 21ti¢lé: explains how the course vas '
SY. P and des:ribes tne activities that vere ussd. It @180  describes the

“« . .

-

m, 3 22 the c:urse sn s*udemt e, .
. Ik ¢ » \
(’ 4lblf ti, Abert f., Mishael L. Pmons, Your Perfect, Right . Impact, Rox‘“]( 4, .
R T SR T 1975 $2.50 paperback. T

. . Y
Y - L
a An E;rcnag g8 7 Tin.ons, Loaéni;:g Magrzine, ¥o1 i, #2, Oecember, 197, ]"

» ) . ®
St dimen arc lawyrnos Yoniberg have Ciflerent opimwmd .
: 'va‘ eduotion. This artizle ia 2 dirlogus between t . .
) CFuel Sruel Vmid . 4 Yalus Gamdy  $2.30 ordored from: ‘Prograssiva
g 0-'Eﬂyt'ninga, LOR0 Fivarais ‘argen %oad, Ssn Mago Ca 92120

4 ’ . .
Thega articles presan- activities o hslp teschers
intepching and 2lp them discoveiNif their botual
.reflact their priorirles.  ° N
. - &, - ~N\

3 Y
e ¢

Laurning Magazine Prf?ss: : . .

N Curvia, Richars, Racbara Fahradnn, Dacovering Your Tehchi;:)g Self:  Humanistic
* v Approachesto Effeotivs Tradnirg . N.J. Premyica-Hall, . oo .
. 77 ‘

model and nagy sagkivities fo hacoming gware of your values, goals, self- ,
perceptions, a past experiances as ihey relate to your teaching. It also
provides many ncg?‘y)a for gairing avarsness of your teaching behaviors.

- ’ . N . “ Y .
A complete ‘PI‘O:';Z. Tor becdeing an effective teachar. &{s book gives &

"All of the ectivities A8Y2 avplication for uss with studsnts. ,

Cr.zrw;in.& ani “urwin r’(.',' Bi'm-ur, R., Sirmons, M., Walah, K., Search for - v .
Values. Dayton, Ovic: Rt} Publi,ehing Company, 1972. . v .
— S g ! S

L}

. This package. is g total ofrr lowtum roy high school valua clarig‘ication. It
248 designed for o1cer students, but it ia poasily adaptable for students of
11'agas. The “hemms tnaludq units in Authority, competition, comni tment’,
‘Persanal ssfcs, "muges, r@lu*f’topspips, and time, . Included ars spirit
masters and a‘tegxcr-bf'# napdhedk. . :

-




.the aoc,lal Stgd‘les

) Dqso I, Amériéan Gwilance SL cea
g h ]
Duso 1T, ﬁmerican vices

Nder, 2::%. , Making ‘zl‘:lu.e Judgments: Decision for Today. Columbus, thio

“harles -%rriii Publ.~Co., 1912  Inatructor's manual to above.

CAL

A bock Jesigned for high school students as a text, iw understanding tho
valuing process. A teacheys h ook is also available. Many 6f the
activities can bs used with Jr. h ents. .

Exploring Moraj Valuday Prantice-Hall Company N

“raenk&l, Jackg R., ‘«Ielgigg St;?ntn}l:ergiﬁ‘lk atlulg%glue Stratog for Teaching -

A cognitive view of teaching the aocinl studies with a “ocus on

" and valuing. ' Much >f the book is explanation of the author's model\ and

there me curriculum suggestions’ to augusnt. the theoretical tmmm

Ginott,: ~Iaim, Betwean Parent and Teenlp__.

Qray, Farnum, Doing Sonething About Values. Learning Hagazine Volume 1
Number Two, Dacember 1972, ) ’ : .

3idney £ .The author shares his reelings, concernaand igsights iﬂto

A description of a twc-day walue clarification workshop condycted by
on
the proces ' . .

\-J
1

ddrdon, Thomas Ur., ‘Puent: Erfe'ctivenoaa Training.. Peter H. Wyden Inc.
NY, 1970 $6. 95 . .

\
q mnin, Me::ill Howarct Kirschenbaum, Sidney Simon, Chri_{z% Valgga‘
ough Subject, Matter. wWinston Press Inc )ﬁ.nnupo 8,1 2.50
I'he authots give eﬂ-rqgles from marly svery ubjoct and age levol of how“to
claY ify values and teach subject matter congfuently. The book doss not go

fnto depth about any one subject, but scans the whole field. It explains
the model of third level teaching. . .

- 3

Harmin, MArrill, Making Sense of Our Idves{ Nles II: Argus Communioations,
1973. $25 for the emtire sef or 310 lor oché sthird of the sst which can
be used independemly T

4

"‘wo dcden letsons onvaluss and commuriications for pre-teens through adults.
.qu ra;.’eivo kago con‘,ainIng 2L color] posters to motivate each lesson,
24 ditto ma tera te p:oduce student acti ity sheet's and tedcher instructions.

LY
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Harmin, Merrill, doward Kirschenbaur and Sidney B. Simon, The Search for

Vélues with a Foous on Matn. TEACHING MATHEMATICS_JR THE ELEMENTARY SCHOOL A
Washington, National Asgpciation of Elemntary School Principals and

Natiomal Council of ’I‘esxera ot Hathemtica {1R0) pp. 81-89.

is article give exam.r;les of teaching elementary math and valuss clarifl-
atioh simultanecusly. The rsason for teaching this way is also described
/’
Harmin, Merrill, howard Xirschenbaum and 3idney B.. S:Lmon, Teachit\g\Sciencn
with a -ocua on Vglues. THE SCIENPE TEACHER, Vol. 37, #1 (Jan. IWQZ Q
. 15227

e

-

' A.n\anlcle that axplains how science can be tau.ght with a focus on values
and givea a rationsle 'ox'/doing 80.

/ {

* Harmin, Merrill and Sidney B. Simon, Values and Teach A Hunane Procesas
EDUCATIONAL LEALFRSKTF JOURNAL OF THE ASSOCIATION FOR Sﬁ%ﬁﬁgfﬁﬁ AND CURRI -
CULUM DEVELOFMENT. Uol. 2k, #. (March, 1967)- pp. 517-525.

This article includes different activitids that teachers can use to help »
their shtdents clarify theiz valuaes. .

Hawley, Robert, Sidney B~ Simon, David Britton, Composition for Persoml
Qrowth. Hart Publication Co. N.Y. 197 '

This book explains how to use the traditional conposition lessorw of n{ost C
English and language arts lessons and-make them into meaningful activities

that +help buili self-swareness and personal growth. The activ t\e\s are very
useful and adaptatle for most English- -language arts classes.

Hawley, Robert and Rauley, Isabel, Personal Qr own Activities for Classroom -Use
Amhporst, Massachusetts: £RA, 1972

~

This 1p an sxcellent handbook filled with personal growth'and valus clarifi-
cation activities. The aotivities are designed for use ¥ith all students.
The\hamtbook is written in an easy to use fashion. . -,

-

.,

Kirschenbaum and “laser, Ay @otgtod Bibli_qmphz on Values Cﬁication. .
60¢ -

’ - ™ ) ‘a .

--4"-".
Kirschenbaum, ‘«Iouar:i atd Sidusy Simon (eds. ), Readings in Values Clarifica'tion.
Minneapolis, Winn.: Winaton h'zssa $5.25. C .

4 \

A goxd collection of reading c\,.t pertains to the Raths model of value clari-
"mation. The readings covar d wids range of topics and has a very useful
anmta*@d bibliﬂgvaphv\ : ~ - ~ . .
. N ' ——

‘iirschenbam-, .‘Imard and Sidney B. Sim‘:n, Teaching English with a Focus on v
Jalues. THE BNGLISH JOURNAL' Vel. S8 ((w.ober 1969) pp. 1071-1975.

An artiole tnat explains thn nesa for tearhing English with a focus on
valuss. There are clasaroom examples tn afd the tncher s underst,anding ~
of thesprocesd. . .
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Kirschenbaun, Valuss Clarification &t the F;milx Table. 50¢ *

pp, TiifZ-rd, Teaguing Envirommental Education with a Foous on Values.

. * . )

Kohlberg, lLawremce with 'Phjllip Wnitten, Understanding the Hidden Curriculym.
LEARNINI MAGAZINE Vol. 1, #2  Dscember, 1972.

Kohloarg sses value ~evel>pment in secusntial, nstural stages) and these
articlea expand ri1g mndel sna theory. yhile Kohlberg's view is controversial,
it helps ¢ arf?y >3l isegea and advdation. He has done much reef,arch to
tack ris view. ¢

Metcall |evrence F. “3d.0 Talies Educa‘ion: Rationale, Strategies and
Droceaures waghington, 04 ! Natiomﬂ Jouneil for the Social Studies, list

earF rﬁK, 971, -

v
A

|
\
\
|
|
|
|
\
\ . - [4 . ‘
Social‘{udtas ham tean one plac;s ir’ the traditionsl curriculum that has |
accepted the respc-wiblity ¢f dealing with questions of values. This
yearbook of The N.T.S5 S. examines how this can best be accompliahed

compiets with sotlvitles and curriculum examples,

. g Cop Bupnsth Jver - 2 Value Game. $8.50 ordered from: Progressive
aythings, 4680 Alvarado Canyon Rcad, San Diego, CA 92120

Penney, J. C., An Introdustion to Valuves Clarifisation. $8.75 (Loan Basis)
"REE J. C. Pennay Co., kEducational Relations, 1301 Ivenue of the Arier jcas,
New York, N.Y, 10019 - e

Raths, Loyis, Merrill Herming Sidnoy B. Simon Holpiﬂ_Children Clarify
Valuss, NEA Jowrnsl, Vol. 96 ({October, 19695 pp. 12-15. .

This article repeat o/he basic vilus clarification model and processes of
valuing, and uroeentg\\ few 2ctivities ‘for classroom use.

Raths, Louis, relrinn sarmin, Sidney B. Simon, Values and ’I‘Qaching.
Columbus, Chio: Charles B. Merrill (1966) .35,

1 L od

The first major work that describss the value clarification process.
The book focuses cn the natare of the valuing, how the proceas worka, and
the applications for education. Thare are some activities and strategies
that exemplify the basic points, alomp with th.e helpful chapter on guidelines,
and problema. .

\
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]
Rokeach, A{1ton, Beliefs, Attitudes, and Values: <§/;heo of Organization
and Chia San Frenciseo: oaaey-B&eg, .

Roksack hs put Ltogsther a theorstical framswoz&hconoerning beliefs, attitudes,
and values, explaining the differences in these concepts, yet provides a
conceprualization of how fhey all fit togbther into a cognitive Wew of how
@an functions at this level. Ha Uses research to substantiate his views.
Ricxker, . ay, v, +i¥ae Arnspiger & Arthar J. Brodbeck, Human Values in
Sducat:za, Dubvque, Iows: Kendall /Humt, 1509, '

a handy book L.ay pressmia a modsl for “eachers for use in applying values

L the iﬁifyoom. It has tbe bapis o? developing curricula, of experimsnting
and regsa’th, The mest neiptil part of the book are probably the class-
I>9T examylias. o

» Fernde R. and Gaorge Shgftai Rols-Pla Tor Sosial Values:
Dec Qon-Ha§$§5 in te So~ial Studiss. “Fnglawo 8, New Jersey:
rertice .HelY, ¥ 7. ' ) .

The boss axplaina what role~playing ix, and how it‘oan be used in the social
studies clssy tor dealing with questions of values. Thers is a theoretical
discuasion of the soc'al gtudiss that 1s a helpful model for setting up a

classroom for rolsplaying. There ave many role playing aituq}iona that are
8ppropriaté for thne slemerntary classroom.

Simon, Sidnsy, John Westerhof?, How Can We Teach Valuea? ¥ 50¢

0

" A three artisle parohlet ‘ .

Simon, Sidnay, Eé&ég. 50¢ pampnlst,

) 3 .
The famous story, antidste to the killer statement, with suggestions for
CLA8Srrom yae. - o . Q

<

An article that presenss the thira lavel teaching model. There are examples
from various ubjects on how to implement the modal in the classroom.

Simon, Sidaes 3. apd 41ios Csrnes, Teschi o-Amerioca History with a
Xocus on Vslues. EDHCATIONAL.LEADER§§IP Vof. 27 (December 18%55 '
pp. 1£3.18%. -

Sinon, Sidney 3., Merzill iarmin, Subjeot Matted With a Focus on Valuss.
EDUCATIONAL IEADERSHIP. {October, Pp. %-13.
)

A rationale and oxsmples of activities zre presentad that illustrate how"
Afro-fmeriien natory cm be taught with a focus on value clarification.
The axamriss sre ade}t <ble for the elsmsmtary claasroon,




.
Simon, Sidney B., Laland W/ Howe, Howard Kirschenbaum, Valuoa Chrification.
Hart Publiahing Co., Inc. NY, 1972. $3.95 paperbaok.

. 7

Zimon, Sidney., Leland Howo, Howard Kirschsnbaum, Valusa Clarification:
A Handbook of Practical Strsfegies for Teashers and 8. New York:
Hart Publishing Company, 1972. . RS .

C !
A collection of most of ths valus clarification actiwifies that have besn
presented in the artioles and books on value clafification, along with many
new nnes. The activities have application for all clasrooms and students.
A very userul book for dsveloping durriculum in viﬂue olarificatiap.

-

Timao - AvValie Game, $3.50 orderod\(ro Progressive Playthings,
4680 Alvaraio Canyon Road, San Diego, CA/ 92120.
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.GLEANINGS FROM THE 0.S.U. VALUES CLARIFICATION AND
DISTRICT 19 DECISION MAKING WORKSHOPS WHICH POINT
[OWARD A MORE HUMANISTIC" APPROACH TO EDUCATION.

THIS FOLLO%S THE DISTRICT lé WORKSHOP'S GENERAL
OBJECTIVE OF IMPROVING STUDENTS' SELF IMAGE BY:
. ASSTSTIXG THEM TO DEVELOP DECiEEON'MAKING SKILLS.
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POSSIBLE OUTCOMES which may be gained by studying values or valuing:

Be able to know more about themselves ) :
* Identify cleariy their personal values

Give greater commitment to those values

. Experience the satisfaction of achieving what 1§ valued AN
Become more effective decision makers

W& W o

©OVALLE IS:

freelv _ho vn

<hosen trom alternatives

chosen after reflection upon consequences

. - sumething vou esteem, prizé, and cherish

somelhing you will publicly affirm »
something that is acted upon

— . someth¥g that becomes a pattern in your life’

w o

~N Oy

.

’ 1Xken from the Teacher's or Leader's
Guide to Deciding

SOME G'"IDELINES when introducing a new subject into the curriculum, such as
* Decision Making, it would be great to have the entire faculty aware

of 1it. 111 feeling and misunderstandings develop when this sort
of communication is lacking. Let everyone in on the "good stuff.”

tUse Process . . .
Dialogue

* Avoid damaging overlap
Provide Time

F SOME TOPICS TO PURSUE decision making class in the Values unit
. Importance oN\values in the decision making process

The individual \personal nature of values

A definition of

Qlarification of our o
Identification of values
Converting values into object

NN S
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8 for use in making decisions

4
. A PLAN FOR DECISIbN MAKING

» R .
A. Exanmine, redognize, and realize the importance ‘of what you value in
regard to the decision.

B. Gather, know and tse all the relevant information avaialble. ..
1. Ffind#all the alternatives--search for more than you see at
first. Ask, read, think.
2. Fxplore, think about the possible outcomes, qonsequences.

. 3. Think about--weigh--the prabability of outcomes, the
% . relationships between actions and outcomes.
U . 4. Desirability of outcomes (personal préference)
| kkdkkkkkx*[he Jecision’maker needs to thinkof the kinds of information
. necessary to him. Also, scurces, sequence, ,and interpretation.
Some sources of data might be: printed mattér, ideas and opiniuns
VI-2
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\’,,(’/r/ Of others, surveys, tests, individual himself--past and present

AN

experiences. Check information for inaccuracies and distortion.

Beware of ignorance regafding the data needed. This might result
in using irreievant data. .

C. Know and use an effective strategy for converting these values, objec-
tives, information and risks into an action.

kkkkkkkkkk . ~

Regarding Strategy: Calculating the risks associated with each
alternative and applying what is learned to making the decision.

Integrating these steps into a decision requires the use of a
strategy. .

3

Conditions under which all decisions are madé can be divided int.
four cIagsificé ons: Certainty, Risk, Uncertainty, Combination.

Strategies commonlv used are Wish, Safe, Escape, and Combination.

(Much of the preceding "Plan" is contained in Raths' Valuing Process, p. 1Y
in the Values Clarificatfion Handbook.

"EFFECTIVE DECISION MAKING REQUIRES THAT THE DECISION MAKER BE WILLING TO
ACCEPT THE RESULTS OF HIS DECISION.'% When a person exeréises his power,
control and freedom he must be responsible for what happens.

;

SOME ACTIVITIES THAT WE&gtUSED IN THE VALUES CLARIFICATION WORKSHOP WHICH

- LEAD TOWARD VALUING AND,PERSONAL GROWTH.

The following are Dr. Simon's strategies used in the demonstration with
fourteen teenagers: .

v ‘ ¢ .
1. Articles of Value Think of a tangible possession that has great ~,
significance in your life. Four students were given a short time
to think and then time to tell of his choice, \. .

% .

Validation From whom do you need more approval--kind, validating -
words. What speciftcally do ydu want to hear? Again, four students
were asked to respond.

r.:'

*3. Wiping Out Tell of an experience wﬁén you came:close to djgth.
Vho would mourn for you? If you had wiped out yesterday, what are
the important things that you would miss that you haven't Jone, -

;Sfﬁgﬁnt vou would miss_doing the most?

d 4. Joy Tell what joy is to you. -

Y Perfect "days -- What would yopu do and experience in two perfect;.
days? Describe them. . )

* L
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These activities were nsed in the class numbering approximately . ‘
seventy-~five 1dul:#

1. Validaticn: Trios of people worked together. Each per
spoke te his topic without interruption until time was
‘L called. Stopring immediately is important, also pausing
N with eves closed. to set ideas and for a transition perind. ,_
a. Who validates you more than anyone else?
b, Who are some people from whom you would like more b
validation?

' . 2. 1 Learneds: Translate the listening and talking into "I learned '
that I " Use the same rules as in’part 1. *
41s0, thesa could be "I re~learned that I : "

or "1 see that I need to .

1]

3. More Validation: Each one in the trio tells (2 minutes) about
running e«way from home. Then'each bf, the othets savs, "Thev
J would have missed you if you had reallv gone away." You must
then reply, "People today miss me after I go away."

Be sure tu vary the-giodp size as you go along.
; N e )
. 4. More validation: Think of people you need to validate. Take
. time for each to do this. (Time it.). Then others In the
group are to say, "I wholeheartedly agree.

) 5. Inventories--The categories are endless. Use sextet.
"Example: Personalized Name Tags . :R\\;
On{a card or sheet provided, letter your first name in good-“
size letters at the center, leaving the four corners of the -
card free. 1In the upper left hand corner place_the word
History and under it the dates of first, a death which

—_— _~affected you. Next, an accomplishment you are proud to have
~ . made. Then, a turning point in your life, and last a success.
4 * . s

In\the upper right hand corner name some favorites:
irst - a movie

econd - food ’ 4 .
h Third - a place . : . S
’ Fourth - a pastime . - :
;, In the lower right hand side name about four Egoglc Who are” .“?‘
nourlshing (a8 opposing toxic) to you. , v
/ . ' In the lower left, some places. 1. Tranquility, *2.  Love;
‘ , . b, TeaLs,, 4, . Five delicious days. (You would change these® -
' e categories in respect to the gr0up with whom you arte workinsy, °
7 , - Of umrm ) q N . N l ’

. Now, to finish this side of your card, write 4t leant f{ve words
ending in ing which denobe thibgs you value doin&

o ©, Example--sharing "R A

ERIC . T PR
A i Toxt Provided by ERIC ve y \ . . - 9‘\ . - ’ . -
= CL : & N .

v
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Group Concensus. Sextecs. Kime Limit. Need paper and pen or pencil.
Suggested categories: A type of restaurant,. a movie you really
liked this vear, music (title), a large city. A much more difftcult
exercise is siriiar and called a’ scavenger hunt.
]
B. S venger Hunt. Work with new people. (Leader will need to®
1fv the ratdgories according to the class or people involved.) \
se:rtetﬁ Al keen tr K of the decisfons. 45 minutes .-

CATEGORY ITEMS ALL LIKF ITHMS ALL DISIIKF

[}
L

Focd (¢examnle)  prime.rib pickled pig s feet
Clothing stvie

TV program

Vacation

Subject vou ook in school

Place ro 1ive

Poening out

K. S(“hg o e
r‘?. Hotto. " :

17, Schet rask sther than ectﬁ;! teaching. .

For students substitute an,appropriate]item
When the time is up score your amswers like: ] point for’ Qeoh disliké .
5 points f{nr each concensus answer. Take time to-hear scoresta |
. - .

" Answer: Whiclr item was the most fun to work with° ‘WhicH‘QES'the

most difficult. : .

*Items we ‘all disliked were "hard to find."

. . - .;‘

(hoose | [tem ending in "ing" frem your Personalized Name, Teg and - telh
vour group about it. Theyv are all to listen in an accEpting man r,

tut airc«anot te interrupt. Preface vou; remarks vith Hey gro - Yewant

ﬂ to know'I ah living mv vglues

“
~
. . .
>, ~

Self Concept Forced Chpdce This is & father gomplicxted Rank Order
Lxercise. "This example was done with the large group of adults’who were
involved {n the workshop; however, most items seem appropriate.for -~
varfogs age groups. The list of items can be shortened to fit thé%geople ‘g
invoricd Possible itemg: Asking my help; Giving my help; Good 1idea; :
Helping a Stranger; Finishing a difficelt task; Creating something of. heautv;
Getting -omething cff my chest; Showing true feeling, Mastering some dffficalt,
endeavnr. Accomplishing something alone, Bedng-asked to share a secret
Assuming an unsonular position; Receiving an unexpected gift Being told
vou are aitractive: ’Yiﬁning. Asking for .affectior.

£ bLKL: have the participants told a paper to give the number of

SquUAges Q,gdei te reak the 1teWB: Use peficils in order to be able

ge thangr.Sele(tiknq as You go along .~ Number each square, etnrtlng

- ¢

93




| B ’ '

<
L)

at the upper left hand corner add’ moving to the right. End with
%he last number in the lower right. Before you start, be sure the N
' people realize that they are to rank these items according to how N
it makes them {cel. to do them--ranging from 1 (feels really good)

to 16 (no big deall). . ) '

’ -

[Read 'rh; items and have participants write in the squérea as they
go. Changes will probably need to be made as they hear each item.

A\ culinination tor this 1s to do a Physical continuum around the wali
> after evervone has made his ehoices. - |

' R B ‘ ’
Yo Kemw&ering. Private; eyes-qlosemd;r\s%gét.

4) Remembér a moment bg great love: location, sensory perception.
- . ~ ot .
, . b) Why or why.has it not pécurred? f

N

K €©) ‘What can I do’ to recre tf- 1t? . . ’
. ., " . ~ s,
10. Self ueﬁ"t)ra t: Trophy case Think of something you would like to
accomplishy perhaps a ch3pge that you would like to make in your way
i e of doing things--whatever--. Then take a plece of paper and draw
a"troge’y sitting upon a’'bgse on which.you can write your name and
the date you set for finishing the contract. On the back of the
sheet, prépare a 1ist of observable acts phich will be Steps in Time
\ . - for realizing your desirec_i improvement. . ’
~ 11.  Common Experience-jgrﬁup *Ubncensus,‘tin}ed. Group,lof Jor 6 - (

4

a) Moment of ecstafy (example: CHristmas morning or eve) - .

s by A time of.loneliness . . M

2

_ : 4 . ¢) Something we are all prowd of h'aving done ‘ : : .
" : , | , Lo “y - .
/ . d) Failure =~ ° o \r . )

el A boﬁe.

[

b

7 12. Taventoly . The exampl'é{\we d‘ic? in cla'gs was fairly long and some-
N whal complicated: You need sheets pfapared for your group showiny

a grid with a wides column space at the far- left, and-two wider
“spaces (column) at the far right.: Between these will he eight
columns offqual width. Leave.plenty of space at the tdp ol the
matrix fordJthe fallowing identification: Columns; 1. People,
y ¢ 2. Years o r‘-htira_nqhi.p.' 3. Parental épproval (), Disapproval (-,

w N "1, gnmp tion or Cooperatlon, S. Giving (C), Taking (T), Shirjuy ( ).
6. ourlshing {x Toxic, /7. If monev 18 a factor ik'.mv wav ($),
. . 8+ How often 5 T see this person? Too often (+),- ot enough (- ), OF
P '< N :‘— . . \
X 13. ¢ Contfhuum.. ,Nuéring Seat Belt/s‘_ Are you someone who Insists that . ™
L. ’ everyone in thg car buckle-up tbefére starting the engine, or.@’r(- yQu «
i y . at the far gnd of rhg Continuum with your scissors readV to cut.ofl
!. ’ e " * s . ¢ ., d , ’
‘ \ . ‘ ) ) B ) ’ ,
R ) - L ‘g%, . . . v
' \‘l ) . . e . *.' ] \’ : .

\

|

‘ |
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JAFuitext provid: c N
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i4. Are wou somgone who-=? ThlS is another example of types of clari- - .
tication. fround rules: Student may pasd (choose not to answer),
/ \\ xruQOnt miav ask vou the same question, You may pass.
\ .
(‘\_m) Qrnest ions : rv you someone who . ) .
4) steps ou insects? L .
) dislthes "Barbara+Streisand? " c® I \
¢.) dislikes Elvis? . . ‘
¢) drives too fast? . “ , '
f) uses roll-on deodorant? : . '
g) lowes tha ocean? R .
h) sgzzhne who Ngs '‘ghoplifted? . . . ‘
M 1) 1ikes peanut butter and Jelly sandwiches?

.some that were used in the class at 0.S.U. -

G

anv visibie <eat belts? Draw a horizontal line ang label. the far ’ .
left sfde, nrive-in Dan; the middle, Half-way Harr

right,Scissors Stdn. A physical continuum might be

}) is concerned about pollution?
k) 1is- happv with your religious beliefs? ’
1) is the oldest in the family? . (good or bad?)
m) is-the youngest in the familv? (good qr bad?)
n) believes in legalizing marijuana?
2 . .
Un ahy coentroversial 1ssue,"§o not jump in casually. Ask a clarifying

que~tidn that delineates the answer.
‘ -

f ~

o

15. Rank orler. ‘In groups of 3 do iﬁdévidual rahking of :
" Which would vou rather be? '(1) the President of the Hnired States,
(2> Have 4 gcnlus 1.Q., (3) a multi-millionaire O N

Share your xcasoning.with the group. ) e »

L - o L4 ‘,' ’ - * ’ )
ABOU'T THE ACTIV@TFS or, ds S1d Simon uses the term, ‘Strategies. There are
manv excellent examples of activities in the book, Values Clarification by
Sidney B, G{moﬂﬂ leland W. Howe, and Howard Kirschenbaum. It is a handbook
of Bractical strategies for teachers and studenta ) . ’ N

A

The activities or ntratngies, 1f you prefer, that I have listed-above aré

[ t *
. L
16. " TALAC 1 am lovdable and Capabl®. On a paver write your first name
- mid upper center and the initials IALAC just under it. Explain the
_meaning ~f the #MMitials after you have told the story of Kennv.

" Kenny's selt image was prA(tﬁcaLly destfoyed by the many events aml
responses of the iy, “He ‘was made to feel that he was an nnimpurlnnl
infertor person by everyone with whom he came in contact. CGompose
your storv to “illustrate this theme and.as vou to]l.lt, atter ench
destructive event; tear olf a plece~of your IALAC sign. Then as .
the day or perind progresses and in eractions take place between
students and tqaehers be sure to tear off piecgs of the algn o
{1lTustrate the potut. ¥ 0

- " 95 S v
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Suggestions: Use the IALAC signs for-everyone. Let each one, asg he
. has been dealt with poorly, rip a pisce off. (2) Can be used to _

build a sense of community; (3) Build the story to fit your audierice; 3‘
’(4) Could bemsed in the teacher'g lounge. :

Causes for rfgs in IALAC siéhs are Killer statements, thWoughtless . -

replies“and ac

v

Other sources for Activities are: the Deciding, a Learning Guide, and
‘ \\the District 19 Unit, Decision Making Skills. - AR

’
. v

‘ , v . oot .'
SOME DOS AND DON'TS IN‘VALUE CLARIFICATION - (Taken verbatim from materiaTs
recelved at the 0.5.U. workshop) ° ‘ ’ -

-

f ) o . . ) v
DOS: ] . . o o
1. o encourage-the positive. .
. 2. ‘Do encourage people .t express true feelings. O
3. Do help individuals to see alternatives, . '
4. Do hsve individuals evaluate' data by uujegif;fz;arded statements." .
- 5. Do help participants clarify their valuess v .
. 6. Do permit individuals to "pass" if he doesn't wish to respond. - .
7. Do provide an atmosphere where people can respond. honestly, )
8. Do give%ple the opportunity to express hostility. .
9. Do help individual diacover what is important .to him.
. 10. Do be a an being. . .
11. Do be understanding. ' ) )

12. Do ligsten. ) . ) ) : R \
13. Do display warmth. ' ' S
l4. Do allow structure end variety of techniques to evalue from thé group.

» 15 Do g; accepting. : ’ )

6. Do B# consistent, . v
17. %o engoprage discussion emphasizing student/student interaction.
18. Do eQQQﬁ:;Ee creating new techniques. o N
19. Do create a climate to encourage respect,” - ) . .
_ 20, Do value a variety of thinking. - \ . '
21. Do Jive by your values. ’
22.\_Do teach the process of valuing and not values themselves.
’ \\"\—\ .- B . -
DON'TS: ) ’ ’ . oo
« 1. Don't impose vour values. < ) ‘
2. Dog't glve answers. o - o
- 3. Don't make judgments. ! )
4. Don't be a phony . .- .
* A Don't expect’change to take place immediately.
6. Don't be critical of other people's ‘values. - -
7. Don't nesitate to impose our valuds on a mutual basis once the }
‘- clingte. has _heen established. . o
‘HELPS, HOPEFHLﬂY, A Potpourri of thoughts gathered at Ghelworkshopsz
- . . - ’
1. As s safetv proceduré hefore trying any of the spexific activities,” ' |
waderstand the gndéglying ph{loaophy.i'See Raths, Ha;min, and Simon, .

Values md Teachin§\~Be ‘jure nat to overlap .another teacher in using
8 ekD ane leaciin N
the activities. : v . ’ .
.V S8 9 G ~ \ ’
-, “ \ . .

Q ‘L B - V“"8 . . ) . . "
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2. Before sta‘ting the ac'ivity, be sure to indicate whether the T
results u11¢ be kept prlvate or made public . -
3. Values are <nhkrent in decision making. ] .
4. People are doing the best they can at the moment. (Dr. Simon)
5. Ask forfeedback f*om those vou trust and only when you feel stronr
. B to rake 1t. . ' '
. ‘ o ( ' -
6. U:§§§t§gon is tremendeusly important. . ’ )
’ ) . i
7. Tke vulture concept: The vulture feeds on my self put-down.'
$.. Try to eliminats the "red pencil” strategy at all times.
’ - ) R4 . r’a Vv

9. ‘KEep the zetio: Co:re&ti.e's:afemehfs~low; Ve}idatidg e{atepente-high.’
10. Teach valuiny rather than vatues. ‘ ' '
11. We must seperate values from attitudgg, béliefs,'ahd concerns. '
12. There are'no right or wrong values. ' ; . ;
13. Crittcisr undermines the pergon'tr§ing-to qo°;he béat he can.
14. ”Keep all'evaluation regarding-decisionGQh;a noh-ju;gmnntal basis.
15. {ée third level teaching strategies whenever posaible
i6. The thelcal Cogni¢ive and Agfective domains need to be working.
17: . A person who has enl one set of values that are applied qutomit fcally,
without being examingd, Functions more like a machine than a humar beiny.
18. 1f a person knows how to identifvfﬁle values, he c#n use the values -
im clarifying objectives and starting actions that will, be necesaary
to realize those objectives. . t . s
IMPLEMENTATION: _ g
~ + A. Distrdct ~
1. Have a workshop or presentation by experts, such as House and
barbv foov Q.C.E, : by -

Y. Pregare o vuide Book or Handbook for teachers to ust..
~ .

"3. Buv :the references suggested by members of the worRshop committee

.(Helen Hindman, cthairman) . .
3. “se the roncept of Values Clar&fication in an Mternative School
Csityation, . .

“

¢ vi-a |
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. B. Individu%,, Buildings <o ‘ " e ot

1. Allow time for a short "awaremass" presgentation at an early (in

the year) staff meeting. ’

2. Have a team or teams of teachers review the books we receivel and
share with the remaining staff?

RN Have 8 building inservice workshop ueing materials from Stmon'y
Valuds (Clarification Handbook.

., share :nformation regarding anv regular, scheduled coutses in
alucs  larification or Decision Making.. . i

i A 13 * -
. . 9. Makegprov: ion for a "alearing house svstem" in order to slhar

s
A maté#rials vr iniormation abou%,wﬁat is being used. ' -
« P : t . i $-
. fe Make provision for disseminating information regarding-workshup |
‘. materials.
~

Use the ideas in ,the advisory groups when feasible. . '

~1

Make available copies of the bibliographies.. .
_',M - ) i Al a +

Public: *

.
.-

i» Parent n{ght activities .
a., Partigipate in somé‘of the strategieq as we did. a& Lhe
0.S.U'. workshop. i
, b. School board members might be invited. ’
2.+ Special preseq}atiog for. the School Board. ' |

. e . , ~.
? ' M

, MATERIALS FROM WHICH I DREW HEAVILY IN MAKING THIS SUMMARY: . o

. R [
1. Gelatt, H.B., Varegﬁarst, B.,Carey, Richard Dgciaing a‘Leader s Guide
2. School District 19 Workshop Materials: Decision Making Skills, 197tz
. From the Guidaﬁce Handbook . . v

¢

.
. .

3. Si:ﬁn, Sidney B., Howe, Leland, Kirschenbaum, H. Valuesg Clérigication
ndbook of Practicll Strategies for Teachers and Students

[y

a \ . ot . » -

4. Raths, Louls, Harmin, Merr&li, Simon, S., Values in Teaching

S. Notes from observation and part}ilpation in the 0.S. U. class kOﬂdULle
* mainly by Geri Curwin and Ken qhggins. . “ .

.
1 . b

-“ ) 39-8 ot
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VALBE SURVEY : )
¢ ; > . .
NAME _ - . X SEX+ RALE , FEMALE ¥
BIRTHDATE - - CITY AND STATE OF BIRTH |
Ty R ' S
- . ¢ - . .
Below is a 1ist of 18 values arranged in alphabetica}l order. Your task is to_ |
arragge them in order of their importance to YOU,” ag guiding principles in
YOUR ‘life. - , "o ‘ T,
< ‘ - 4 N .
Study the list carefully. Then Place a 1 next to the value whith is most im-
. portant to you, placde a2 2 next' to the value which is second most important to you,
€tcrs The value wiicb is least important, relative to the others, should be
ranked 18. - . . -t
\
Work slowly ind think carefullv. If you change your mind, feel free to changc
Your aaswer-. The end resolt should truly show how you really feel.. -, ’
| A COMFORTABLY. LIFE _ (a prosperous life) R
K AN EXCITING LIFE (a stimulating, gitive life) o
—_— . ) y
A SENSF OF ACCOMPLISHMENT ' (lasting contribution) ) B
. A WORLD AT PEACE ~ (free of war #ud confiict) \
* A WORLD OF BEAUTY . (bea‘ut)t.of Jdature and the arts) .
—_ EQUALITY ) . \ (brotherhood, equal opportunity for all)
. ‘ B s
FAMILY SECURITY (taking care of loved ones)
»
FREEDOM ~ t ™ (independence, free choice) °
. Y :
A " HAPPINESS o (contentedness)
. ¥, v ' ’
INNER HARMONY ~ (fmedon from inner conflict)
7 , * § . ) . ) . .
MATURE LOVE (sexual and gpiritual intimacy)
NATIONAL SECURITY . (protection from atta;:k) \
. PLEASURE . (an'enquablg,. leisurely life)
. * 4
_ SALVATION (saved, eternal life) -
L SILF RESPECI (self-esteem) .
SQCIAL RECOGNITION (respect, admiration)
A
TRUF FRIENDSHIP : (close companionship) » R
. WISDOM . L (a mature un&é-rstandh'mg of life) T >
. \ “ . . ’ /‘(‘
N ! . 99
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Below is a list of another 18 values. Rank these id order of importance in the
same way you ranked the first list on the preceding page.

-

, . \

| - AHkITIOUS . (hard-working, aspiring)
) BROADMINDED ' , (open-minded) ' )
3 " CAPABLF - (competent, effective)
; ¢ _._;_______, CHYERFUL ‘ . ™ —Tlighthearted, joyf:l)
; D CLEAN (neat, tidv) o
} COURAGEOUS (stanéing up for .your beliefs)
| ’ )
[ ’ EORGIVING (willin 'to’pardon other;)_ .
L d ________;* HELPFUL . . ‘7(workin; f‘ the welfare nf'othcrs);
1 HONEST P ‘ '(sincerg,_truthfulz .
b TMAGINATIVE . (daring, creative)
. ' r{NDEPgﬁDEN?' o (self-relf@nt, self—sufficiept)
.' : i (INTELLEFTUAL (intellige&t,‘geflective)
XLOGICAL ) ' (consiﬁtent, rational)
. —_— >
. : . LOVING . (affectionatge, tender) |
—_— ORFDIFNT ‘ (dutiful, respectful) . ~ }
| ; POLI?E ‘ _ (courteous, well-mannefed) . ‘
N | |  RESPONSIBLE (dependable, reliable) i
" | B SELF~CONTROLLED (restrained, §e1f—d{sciplined)




- MY PARK >

» <
~— . |
¥v Park is a greup }>11v1tv using a budget of materials, time and people. Ihis
activitx may be used in economics, cartography or civics. Values are tmportant
in the choices male as to use of the land and materials. No additional mat-
erials or labor sicutd he allowed.

Materials e ; .
1 sheet of car iboard approximately 3 feet long by 2 feet wide .
1 sheet white onstructicn paper 9 x 12 tncheg - ,
1 ‘sheet green ‘construction parer 9 x 18 inches - -”//// - -
1 sheet brown construction paper 9 x 18 inches |, _ . _ F A . .
1 sheet blue construction paper 9 x 18- faches . ' ’ ~
4 sticks ot modcllng clay or a pound per grouv
1 -mall tdbe lemr's glue
] »1\L;go ot oipe cleaners ) ' !
I "machage.or to rimicks (flat type) ‘ > . :
1

Lathing pen (‘wlau\\n blue) -
\

v
4 pedt L working for twol50-minute class periods

T lonstrucd a pafk for a town having people. The town 1s malnly : v )
typef(farming, manufacturing, lumbering, etc.). There are other narks In
the town. Most of the people live in v thouses, mobile homes, duple.
apartments, condominiums). The town population is divided thus: =
* 30% ot theppeoplée are ynder 18 vears of age |
207 are 18-y years of age ° ’
INT are 25-65'years of age ) . ’)
2NY are over f5\vears of age '
» > . «
§ The above Jescription oNthe division of the population is merelv a suggesti.n.
»
In one period plan the park'® location, land aréa, equipment, entrdnces amd  xits,
ne. essarv signs for communication with ‘the users, and fees, if anv. The nark
should be one that members of the group would enjoy using.
Juestion: Which groups of people weuld enjoy using the park?
uestion: Would any individuals or groups feel left out?
Question: , Is the park arranged so that individuals or groups coulid use
‘the equipment without hurting people taking part In other
N - neax-by activities?
\ssign each worker a part of the labor to create the park (/
Y
Fvalu tion Ly otKer grounssot park-creatore dh the following or sroup n,l;(.llhnuv
rating scale
Lirter prevention - 10 points .
versatile -,20 points, . .
Suitabie equipment - 70 points . ] )
fountaink and®rest rooms - 10 points .

intrance and Exits 10 points y
Signs’ - 10 points . y
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. ! THE AuCTIONGaME T . .7
- f ’ Sy “o o .

L .
The ayction game is a simulation game designed to bring out some of the.attitudes
and values that condition the choices students make. -Ppon entering the fantasy
world of ayction game, dream¢ dnd hopes can be bdyght . items offered for
sale represent a rich variety of personal goals. Each student has a total ol
2,000 ‘investment units. Twenty-four items will go up for"bid, and the highdt
bidder gets thd item. The students are familiar with all of the items befoye <
. . \ the bidding starts. The sales are recordéd on the board for review upon dgg-

: pletion qf the game. There is a debgjefing discusé&QE upon completion of the

auction with implicatisuns for s seconiary English class. . “
' 3 - - ‘ -

e

-

. 1% An exciting 1ife: You will lead an exciting, stimulating life - encBuntering

’ a wide variety of new experiences with the confidence that you,are equal to
. ) all challenges and able to»enjoy'whatever cbmes your way. -
. . P} N )

Financial security: You will have sufficilent doney,to supply any material !

»,- needs or desires you have, plus énough gurplus wealth to use for any purpose
of your choice - be it pampering others, contributihg to charity, or assuring

. ‘social status. AN ‘ .

’
. P
1 * ! ’

< 3. Personal freedom: You will vae a 1ife of ipdependence, always being able to
e, ‘do what -you 'know 1is right for' you ig the here and now, wi}hout any_interference
from others. s

A

~

e

: . '
1

‘ g ,

\ 4, Pleasure: You will_lead'an enjoyable, leisurély'liﬁé. You will ‘n6t Pé rushed
by commitments, and ‘all.possible pleasures will readily be, available.

5. Closeness to God: 'You will experience-a communion with God - will know that - -
you mre serving Him and that you will achieve His purpose for you. *

6. A world of beauty: 'You will live close to the beauty of nature'énd to the

* _ beauty of fine art, literature, music and the theatre, .
o. A .‘ . . )
" 7. Job satiefaction: You will be recognized by all as being the best:in your. -
o ., * profession, contributing more than you eVeq‘boped and achieving everything
you ever dreaméd. L ’ . ) ‘
. 4. - '

8. A long life and éood heéith: You will 1live far longer than the normal 1if{e
. expectancy,but your physical and mental health will be superbly excellent.

’ You will benefit from both the vitality of youthfulness and the wisdom born
of experience. < : ) . - v

-
’
a
-

9. A cotprehensive personal libragz:‘f§9u will posgess.a pérsonal library con-
taining every bit of information ever Yecorded. The information will be
totally actessible - you will be'able to receive immediately any jtem you
requesty in printed or voice-recorded form. - Y N

10, An ideal setting: You will have a home overlooking the .most beayt 1ful scenery
{n the world. The hqme wiil have the atmosphere, space, and facilities nee-

" essary to -provide you and others of your choice with a perfett environment.

:' 102 . ..4 '..
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A perfect love affair? You will experience a8 sexual and emotional relation- .
ship with a person of great/physical and emotional attractiveness - a person
who will have the same expectations, of the affair as you. You will have
absolite control over who is aware Sf the affair,

’

Political power: You will be in'a position to control the destinies bf most

people in the civilized worl You will have absolute power to institute any
program or policy you chooge! and will be able to gain the.cooperation &f any
person ot organization requited by your purposes.

’ s

Social service! You will have the opportunity, the éﬁili, and the resources
to serve the sick and needy persons of the world. Full'effort on your part

will eliminate sickness and need in your lifetime.

An_authentic world: You will live in a world In which all peopler'are open,
honest, and tutally able to relate authentically with one another. Whatever * -~
teelings exist will be openly shared. '

., N ?

4

Fame:-  You will receive the respect and admiratfon of all and will be in demand
at prominent sorial pccasipns and ‘decision-making conferences. Y )

Y : . o )
Universal brothierhood: Yow will 1live in & world in which equal ;bpwrxunitv for
all and love of one's fellow men will be recognized as the primary values.

’ . ¢ ’ o,
A perfect family 1ife: You and your family will experience ideal relationships
together, each finding the needed’love and security to assure personal growth
within the family unit. : . . vy .

. o ‘e

. \ . .
Tnneg geahe: You wi{ll be free from all the inner conflicts, secure In Lhe .
knowledge that yott will always make the right decisia&s and .continue effective

" personal functioning. . = )

-

‘between ide.s. . , ~ ) P

Intelligence: You# will function at full mental capacity, being able Eb'pgr-

ceive solutions to critical problems and to undérstand logical relationships .

Creativity: You.will be able to formulate innovative ways of colimunicating /"

>

. perceptive ynderstandings. You will have tnusually fiqe'command of several

art media, as well as verbal creativity.’ —_— .
. [}

- )
’

Wisdom: You will have a matq;e‘undérstand%%%
by.others to furnish advice and counsel..

. -

of life and will be sought out

- -t

Self-esteem: You Wil'l respect yourself, knowing that yéq,are'realizing voyr
potential -and that vou are-a person -of great worth., - T

! .o L e . t .
Deep friendghip;: You will always have many close &nd meaningful relation- .

ships with persons you wéuld choose' to know vell,

v

.. ﬁature love: You will attain ladting sexual and spiritual intimacy with,

another. . _
0 N e v
. - - .

Inc., Cleveland Heights, Ohiw

game was, adapted from Creafive'}ear:}dgfSysteﬁs,

\ .
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. ) £ X gOME SU®GESTIONS FOR IMPLEMENTATION c T
¢ v i . . .
> v e . 1 . ) . ."-
hd . . . Y ’ o R ""_
Orfentgtion for'administrators, counselors, etc. .. . - |
. - - . 1‘
Make resourc’e 1i8ts and ‘materials available in schobls. i
- L4
’ |
Provide inser;gicé for® staf.f to acquaint staff with the concepts. }
Use staff members who Shave attended previous workshops and semin.nrs ‘
) dealing witb decision making and values clarifications ‘
\ 2 -
" Allow téaclrers ‘and counselors with an interest to explore the use J
,of availablé materials in present classes. N 1}
e Arrange elective short-term classes in Decision Making ‘or Values
AR Cla‘rification TUinstructors would likely need inservice trraining‘)
', . Incorporaté ia hdvisor-advisee program )
lncorporate ih group guidance sesgions by counselor or selected . e ‘
. staff members. ¥ . <o ". . .
o Provide DCE’ course in the local area for iptemsted staff{ membcrs . )
<. " (selected staff feom several buildings or t%al staff in ome or, mon@' .
buildings). o , : . -
] * _‘: i i \“'.: - ,\ .
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